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ABSTRACT 


The study was concerned with four questions concerning reading 
instruction in the high school: (1) To what extent do teachers of 
English in Alberta accept in principle the responsibility to teach 
reading? (2) To what extent do teachers of English attempt to teach 
certain skills, and employ procedures related to the reading instruction 
program? (3) How do teachers of English evaluate their preparation, and 
their own and their school's efforts to teach reading? (4) What 
importance do these teachers attach to certain elements of a high school 
reading instruction program? 

Data were gathered by means of a mailed Questionnaire and a 
School Data Sheet, from 165 teachers in 55 schools in Alberta; this 
return constituted 65 per cent of the Questionnaires, and 82 per cent 
of the School Data Sheets, Analysis was performed for the sample as 
a whole, and for each of four sub-groups: Sub-group 1 -- reading teachers 
compared with non reading teachers; Sub-group 2 -- teachers with courses 
in reading instruction compared with teachers without such courses; 
Sub-group 3 -- comparisons among teachers according to years of teaching 
experience (two years or less, three to six years, and seven years or 
more); and Sub-group 4 -- comparisons based on undergraduate concentration 
in English (major, minor, or neither), Percentage computations for each 
questionnaire item, with Chi-Square values exceeding the 0,05 and 0,01 
levels, were reported in summary tables, 

The findings showed acceptance by these teachers of responsibility 
for reading instruction, widespread classroom teaching of reading skills, 


and employment of related procedures, In their self-evaluations, the 
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most experienced teachers, those with academic courses in teaching 
reading, and reading teachers rated themselves best prepared and most 
successful in teaching reading; only the least experienced teachers 
believed the school's efforts were successful, Teachers repeatedly 
mentioned student motivation, personal preparation, a qualified reading 
teacher in the school, and time as factors crucial to the success of 
the program, 

The School Data Sheets showed that the Reading 10 course was 
offered by 58 per cent of the responding schools; that only 13 per cent 
of these schools offered other forms of reading instruction besides 
Reading 10; that 31 per cent of the schools had a reading teacher; and 
that 24 per cent had a school reading policy. 

The study recommended the dissemination of information about 
high school reading instruction to all teachers; the hiring of teachers 
who had interest and/or training in reading; the inclusion of instruction 
in the principles of high school reading, in the teaching methods courses 
offered by Faculties of Education in Alberta; provision in the high 
school for reading instruction for every student; and the appointment 
of a reading teacher in every school, 

The study concluded by recommending that further research attempt 
to verify these findings by means of observations and case studies of 


high school reading programs, 
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CHAPTER I 


BACKGROUND TO THE PROBLEM 


AND NATURE OF THE STUDY 


Hill (1970), reporting on the history of professional concern for 
reading instruction at the high school level, notes that attention was 
first focused on the problem of high school reading during the 1930's, 

In the period following World War II, when attention was again directed 

to the reading inadequacies of many high school students, universities 
began to offer courses in high school reading instruction, During the 
1950's, about one-fourth of the high schools began to offer some form of 
reading instruction; in the last decade, about one-half of the high 
schools have initiated such programs, In the 1960's, there has been a 
continuous increase in teacher and administrator interest in high school 
reading instruction, more and better pre-packaged materials are available, 
and more research has been directed at the scope and nature of reading 
problems at the high school level, Despite this improvement, Hill's 
assessment of the current state of high school reading instruction programs 
is not optimistic, He estimates that where reading instruction is under- 
taken, it is primarily remedial in nature, indicating a lingering belief 
that the elementary school is responsible for reading instruction; that 
such programs are often poorly planned and lack correspondence between 
objectives and methods; and that high school reading programs, for the 
most part, fail to result in overall academic improvement for the students 


who take them, Hill would agree with this description of the history of 
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high school reading instruction: 
Throughout these years [of research in reading] actual 
classroom practice in reading has lagged behind the 
kind of reading instruction considered desirable in 
terms of current needs, Many schools are fifty years 


behind the currently defined needs, 
(Bond and Tinker, 1967, p. 32) 


THE PROBLEM 

Several investigators (Summers, 1965; Early, 1969; Harris, 1969; 
Dulin, 1971) have concluded that the teacher is the most crucial factor 
in the success or failure of the reading instruction program, Despite 
the increasing accessibility of materials and the greater awareness of 
administrators, if teachers themselves do not accept the need for reading 
instruction, it will be neglected, The extent to which teachers of 
English in Alberta accept responsibility for reading instruction is the 


problem to be investigated by this study, 


PURPOSE OF THE STUDY 

The problem of acceptance of responsibility for reading instruction 
is approached from two perspectives: (1) the statements teachers make 
concerning their actual classroom practices; and (2) the attitudes these 
teachers express in judging various aspects of a high school reading 
instruction program, Four questions are posed to guide the investigation: 

(1) To what extent do teachers of English in Alberta accept in 
principle the responsibility to teach reading as part of the high school 
English program? 

(2) To what extent do teachers of English attempt to teach certain 


reading skills, and employ procedures related to the instruction program? 


one at cs 
(SE sq «VORL ay 


nagaos] HT ee Rie 
sQdet odes 120RE social POEL ,axommere ) res Se ane 4 


etiqaed ,maxgotd ngtsousd ant antbast ent to suyliat TO 
to asenetews teteers odd fos elalireran to ystlidteaenas, | 
gatbass xot been eft tqe008 ton oh aevioansds axeroned TH 
to exedoeet dotdw ot tnetxe odiT sbesoolgen ad LLtw di 

of? at nottountent gitbsex xot yttltd tesioyeon same cial | 
bute td? xs sotantsaent, oe stor 


iawre me w comm 

nobtoustent Beaker sot wttsbdincogaes te ronnie to cao 
edam asoroset atnemetata ont (£) taevidoogorsg ont mor? 
event echutitts oft (S) dun yaoottoss: mogrealo Lindos th 
anthebe foods vigit.a tocd#oeqes- evokrer anikghut. miiam . 
\oobiastseevat os obtvy ah theo exe anctteeup sig seegone aan 
Bebe ah gh hace ea A sal 


3 
(3) How do teachers of English evaluate their preparation, and 
their own and their school's efforts to teach reading? 
(4) What importance do these teachers attach to certain elements 


of a high school reading instruction program? 


NEED FOR THE STUDY 

There have been no studies in Alberta concerned wholly or in 
large part with the place of reading instruction in high school English 
classes, or with the views of high school English teachers about the 
place of reading instruction in the high school, The Department of 
Education in this province has assembled and distributed a Secondary 
School Reading Handbook, and has authorized “Reading 10," a course 
intended to develop the reading skills of high school students, The 
Handbook, printed in 1969, and the “Reading 10” course, the curriculum 
guide for which appeared in 1970, are still in the early stages of 
implementation and evaluation, Through these publications, the Depart- 
ment of Education has shown its awareness of the need for high school 
reading instruction; the intent of this study is (1) to determine the 
extent to which these efforts have been accepted by teachers in the high 
schools, and (2) to describe the present state of high school reading 


instruction in Alberta, 


LIMITATIONS AND DELIMITATIONS 
(1) Although authorities insist that an “all-school” reading 
program is eventually the most desirable form which high school reading 
instruction may take, the present study is concerned only with the 


activities and views of English teachers, As Alm (1957) has argued, 
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Mm 
the English department may be regarded as the impetus and guiding spirit 
of the school's reading program; as English teachers lead in reading 
instruction, so may other content area teachers follow, 

(2) The study is delimited to include a systematic random sample 
of approximately one-fourth of the high schools in the province, and the 
teachers of grades 10, 11, and 12 English in these schools, It was hoped 
that the sample thus employed would be representative of teachers of high 
school English in the province as a whole, but as the data reported in 
Chapter III show (p. 20 ff), accurate comparisons with the broader target 


population proved impossible, 


DEFINITION OF TERMS 

(1) "Reading instruction" was not defined for the teachers in this 
study, except that they were asked to note that the study "assumes that 
reading instruction is a separate activity from the teaching of literature 
or language" (Appendix A; unnumbered first page of the Questionnaire, 
following the Introduction), From the behaviors and attitudes reported by 
the teachers in response to the questionnaire items, it was hoped that a 
definition of reading instruction might be inferred; therefore, the note 
on the Questionnaire was intended only to emphasize that instruction in 
reading may be (as in this study) a separate and distinct concern of the 
English program, and not merely an adjunct. As will be noted in conjunction 
with discussion of item number thirty-two (Appendix A, unnumbered third page 
of the Questionnaire), this assumption was not universally held by these 
teachers, 

(2) The terms “remedial,” "corrective," and "developmental," as used 


in the text of this report, retain the definitions supplied in the Reading 10 
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Handbook (Department of Education, 1970, p. 1). 

Deve ental Reading - (60 to 65 per cent of the school popu- 

lation), These students require only the teaching of new skills 

as the reading expected of them becomes deeper and wider in scope, 

The responsibility for developmental reading must be undertaken by 

the subject area teachers as well as by the teachers of reading. 

Corrective Reading - (about 35 per cent of the school population), 

These students could be considered educational casualties because 

of reading-learning difficulties, It is hoped that Reading 10 

Will aid these people in moving into the developmental stream, 

Remedial Reading - (1 to 5 per cent of the school population), 

These students require teaching on a one-to-one basis, and are 

best handled in a clinical situation, 

Though these definitions were not supplied in the questionnaire 
sent to the teachers, remedial and corrective instruction were clearly 
related, in the context of item number thirty, to “problem readers," The 
term "developmental reading” does not occur in the instrument, 

(3) The unlovely term "Non Reading Teachers" was adopted to desig- 
nate teachers who indicated on the Questionnaire (Appendix A, unnumbered 
first page) that they had not taught a class "specifically intended to 
improve student reading abilities by systematic instruction in reading 
skills" in either of the past two years, Conversely, teachers who indi- 


cated they had taught such a course were termed "Reading Teachers," 


ORGANIZATION OF THE STUDY 

The remainder of this report contains a review of other studies 
which have a bearing on the present investigation (Chapter II); a dis- 
cussion of the design of the study and the characteristics of the sample 
(Chapter III); an analysis of the data and report of the findings of the 
study, for the sample as a whole and for each of four sub-groups (Chapter 
IV); and a report of the conclusions and recommendations which follow 
from the findings of the study (Chapter V), Copies of the instruments, 


correspondence, and summary tables are included in the Appendix, 
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CHAPTER II 


RELEVANT LITERATURE 


The studies reviewed below will be examined for their relevance to 
the four questions under consideration in the present study: (1) To 
what extent do teachers in these studies appear to accept responsibility 
for reading instruction? (2) What skills do they teach, and what pro- 
cedures do they undertake in the reading instruction program? (3) How 
successful do they believe they are in teaching reading skills? (4) What 


elements do they regard as essential to the success of the program? 


THE SQUIRE AND APPLEBEE STUDY 
OF HIGH SCHOOL ENGLISH PROGRAMS (1968) 

This study examined, among a great number of other areas of the 
English program, the opinions and practices of English teachers regarding 
the place of reading instruction in the English program, One hundred 
fifty-eight schools were chosen on the basis of consistently superior 
performance of their graduates in the Achievement Awards program of the 
National Council of Teachers of English (NCTE); the study is thus con- 
cerned with the chamoterastitetie the “best" high school English programs 
in the United States, In all, over 13,000 students and 1,331 teachers of 


English were involved in the study, 


Acceptance of Responsibility for Reading Instruction 


These teachers appeared to accept some responsibility in principle 
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8 
for reading instruction, though several other concerns took precedence, 
Responses from 112 English departments indicated that 16 perceived a 
"great" responsibility to teach reading, and 37 “some” responsibility, 
but that 14 departments felt "no" responsibility to teach reading, and 
33 felt that instruction in reading was the responsibility of a reading 
specialist (p. 153).* The investigators concluded: 

In discussing their teaching responsibilities, most 
departments identified literature, language and 
composition as major concerns, Speech, logic and 
critical thinking, and reading are also definitely 
accepted as responsibilities of the English program 
by at least two-thirds of the departments, although 


individuals were sorely pressed to account for their 
exact place in the program of instruction, (p. 33) 


Practices Undertaken in the Reading Instruction Program 


Examination of classroom practices showed a gap between acceptance 
of the abstract concept of reading instruction, and the actual place of 
reading instruction in the English program, These emphases were observed 
in classroom time allotments: 


52.2% - literature 
15.7 - composition 


13.5 - language 

4,9 = speech 

4,5 - reading 

1.3 - mass media 
0.8 - no content 
7.1 - other (p. 40) 


The only shift in emphasis was the discovery that in terminal classes, 
10.4 per cent of the time was devoted to instruction in reading skills 
(pp. 41-2 ) e 

A list of "Practices in Widespread Use," obtained from 187 reports 


on 107 schools, showed 27 reports of the presence of a developmental 


*These four categories of response equal 100, not 112; the 
discrepancy is not explained by Squire and Applebee, 
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reading program, 22 reports of a remedial program, and 17 reports of 
reading laboratories (p. 48); eight other practices were listed more 
frequently and observed more widely than reading instruction of any kind, 
On the basis of these and other observations, the investigators noted four 
general weaknesses of the instructional programs in these schools; the 
third weakness noted was “inadequate provision for teaching reading" 


CDesaiad ¢ 


Evaluation of the Reading Instruction Program 


The teachers*’ evaluation of the success of the reading program must 
be inferred from other data, While the importance of reading appears to 
be accepted in principle by many teachers, the lack of systematic and 
concerted classroom efforts to teach reading led to this judgment: 

“" . . . the average English teacher does not consider a conscious effort 
to teach reading a significant aspect of the English program" (p. 155). 
Two explanations are offered by the investigators for this failure: 

(1) the belief that reading skills ought to be taught in the elementary 
school persists; and (2) the attitude that reading skills are “taught all 
the time" (p. 152) in the literature program was frequently expressed, 
The writers suspect that, as a result, reading is not taught in an 
integrated or sequential manner at any level -- remedial, average, or 
advanced (p, 152). These attétudes.and .the general bleakness of the 
reading picture, despite teachers’ apparent awareness of the importance 
of reading to the high school student, led Squire and Applebee to 
concludes "re teachers would start to recognize that the teaching of 
literature in high school must necessarily involve the teaching of 


reading, at times explicitly, it would at least be a beginning” (p, 156). 
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Essential Elements in the Reading Instruction Program 

Two findings of this study have bearing on the question of which 
factors most affect the success or failure of the reading instruction 
program, First, the teachers themselves, half of whom had master's 
degrees, complained most about the conditions under which they were 
teaching; specifically, they reported feeling overwhelmed and unable to 
accomplish all that was required of them (p, 70), Squire and Applebee 
interpreted this complaint as an indication of the depth of professional 
concern possessed by these teachers, Second, the study concluded that 
two broad influences most affected the character of the English program: 
(1) “the quality of instructional and administrative leadership demon- 
strated by the building principal; (2) the tradition of learning and 
education within the school and the community” (p. 15). If teachers are 
indeed pressed by time and heavy class loads, and if they feel “over- 
whelmed" as a result, they may depend heavily on the leadership and 
initiative shown by the administration simply to accomplish what is 
required of them, The extra planning and coordination required to 
incorporate reading into an English program which lacks it, may be 
sacrificed; administrative help, perhaps prompted by community concern, 
may be requisite to such curriculum revision, In this regard, it is 
instructive to note that the number one weakness found in these schools 
by the investigators was the wii tona ineffectiveness of many department 
chairmen" (p, 52), Leadership and time seem to be extremely influential 
in determining the direction of the English department; it seems reason- 
able to assume that they would also have some bearing on the organization 


and scope of the reading instruction program, 
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THE McGUIRE SURVEY OF READING PRACTICES 
OF ENGLISH TEACHERS IN THE UNITED STATES (1969) 

The McGuire survey was concerned with the teaching of reading by 
English teachers; it was conducted by means of a questionnaire mailed to 
2,004 teachers of English in forty-six states, The final report is based 
on an analysis of 912 questionnaires, and is limited to public school 
teachers only; McGuire reports that this number is 55-60 per cent of the 
possible total number of public school teachers contacted (p, 14-15). As 
in the Squire and Applebee study, the sample is not representative, because 
the teachers involved were chosen from a list of members of the secondary 
school section of the NCTE, Also as found in the Squire and Applebee study, 
these teachers tend to have more academic preparation than English teachers 
as a whole -- 47 per cent of these respondents held advanced degrees, while 
only a fraction (0,11 per cent) had less than a bachelor's degree (p, 17). 
McGuire's remark in reference to his sample is probably true both of his 
and the Squire and Applebee study: 

» e « however bright or dark the picture indicated by 

the findings of this study, it is at least probable that 

a study based on a sample more completely representative 

of public high school English teachers would not present 

a brighter picture. (p,. 2) 

One other point should be made concerning the difference between 
the McGuire survey and the Squire and Applebee study, Since McGuire is 
concerned solely with the Meaney practices of the teachers surveyed, his 
information is more detailed; however, since it is a questionnaire survey, 
the McGuire study represents what the respondents believe is true about 
their teaching, The Squire and Applebee study repeatedly showed dis- 
crepancies between what teachers stated they did in the classroom, and 


what the observers actually witnessed, The McGuire study should therefore 
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be 
be regarded as an indicator of the attitudes and intentions of the teachers 
involved, more than of their actual classroom practices, The Squire and 
Applebee study shows more reliably what is actually being done in English 


classrooms to meet the reading needs of students, 


Acceptance of Responsibility for Reading Instruction 

Three items in the questionnaire bear directly on the question of 
teacher awareness of the responsibility to teach reading, When asked if 
they believed that a course in teaching reading should be compulsory for 
prospective high school teachers, 84 per cent said yes; 82 per cent of 
these teachers believed that regardless of the quality and efficiency of 
elementary reading instruction, they had an obligation to teach reading 
in high school; and 78 per cent stated reading instruction for students 
who were reading at their grade level was as important as remedial in- 
struction for those who were reading below the grade level (p, 21). 
McGuire concluded: 

This study offers very convincing evidence that, if it 

ever existed, the time has passed when high school English 

teachers believed that reading instruction should have 


been completed by the time pupils leave the elementary 
school, (p. 21) 


Practices Undertaken in the Reading Instruction Program 
Thirty-six of the 100 questions in the questionnaire dealt with the 


specific practices of these teachers in reading instruction, Seventeen of 
these questions were concerned with the teaching of “Reading Units": 
reading of newspapers and periodicals; propaganda analysis, semantics, 
critical reading of non-fiction prose, and study-type reading (p. 28), 


The data indicated that, with the exception of study-type reading, the 
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English program as a whole included “reading units" such as these, and 
that the majority of the respondents had personally given instruction in 
them at least once in the past five years (p. 28), Concerning the “unit 
on a method of reading for the purpose of studying” (study-type reading), 
which was not included in a majority of the programs or taught personally 
by a majority of the respondents, the author reported that a cross- 
tabulation showed 52.5 per cent of the junior high school teachers had 
taught such a unit, while only 36,6 per cent of the senior high school 
teachers had (pp, 28-9). McGuire inferred from these figures that senior 
high school teachers assumed instruction in study skills had been given 
in the junior high school, and need not be repeated in grades 10 through 12, 

Twelve of the thirty-six questions dealing with specific units 
concerned the teaching of reading skills in the context of the literature 
program, Eighty per cent of the respondents indicated that they taught 
reading skills chiefly in the literature program, while 37 per cent taught 
these skills solely in this context; about 44 per cent indicated that they 
used “reading units" to teach reading, at least to some extent, and 14,5 
per cent taught reading skills more through the use of these reading units 
than in the context of the literature program (p.29), Clearly, while 
reading units may be a form of reading instruction, most of these teachers 
regarded the literature program as the most natural context for the study 
of reading skills. 

Seven additional questions refer to “other” practices in the teaching 
of reading, Among these other practices, "word study” received "great" 
emphasis by 26 per cent of the teachers, and ‘tonsiderabld' emphasis from 
42 per cent; “expansion of vocabulary" was a “great” concern in 39 per cent 


of the classrooms, and a “considerable” one in 46 per cent of then, 
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However "speed" in reading was given "great" emphasis by only 3,5 per cent 
of the respondents, and"considerable'attention by only 12.4 per cent; 
50,1 per cent claimed speed in reading received “little or no" attention 
in the classroom, McGuire comments: 
Probably the most notable finding [among these "other" 

practices| e e » is that few schools and even fewer teachers 

are stressing increase in speed of reading, That the regular 

classroom teachers are not doing so is neither surprising nor 

particularly regrettable, It is proper that they should be 

more concerned with comprehension; and it is at least probable 

that activities designed to increase reading rate are better 

carried on in special classrooms and reading clinics and 

laboratories than in the regular classroom. (p. 31) 

Further questions in this “other” section indicated that two-thirds 
(68,1 per cent) of these teachers made some use of special materials for 
reading instruction, while 27 per cent never used such materials; 56 per 
cent used inventories of students’ reading interests, while 39,4 per cent 
never used them; and 77 per cent used reading records, while 21,2 per cent 
did not use them (p. 32). Finally, one question concerning grouping of 
students for reading instruction showed that 11,4 per cent of these 
teachers regularly did so, 29.3 per cent occasionally did, 17.2 per cent 


rarely grouped students, and 29.9 per cent never did so, 


Evaluation of the Reading Instruction Program 


Teachers in the McGuire study were asked, "How well prepared, on 
the whole, do you consider yourself to be for giving instruction in 
reading at the high school level?" (question no. 13, p. 76). Fifty per 
cent declared themselves poorly or very poorly prepared; only 19.1 per 
cent felt well prepared, The largest group, 30.06 per cent, felt they 
were fairly well prepared to teach reading, Another question (no, 14, 


p. 76) examined the academic backgrounds of these teachers for university 
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courses in reading instruction at the high school level, Among these 
teachers, 63.63 per cent had not had a course in reading instruction at 
any time, 11.21 per cent had had such a course as undergraduates, and 
19,89 per cent had had a graduate course in reading, Two comments by 
McGuire, prompted by these figures, bear inclusion here: 

Clearly, whether the English teachers in our public 

high schools become well prepared to teach reading 

is dependent chiefly on their own efforts to prepare 

themselves, rather than on deliberate and systematic 

effort by teacher training institutions to give 

appropriate preservice training or by school adminis- 

trators or supervisory personnel to provide inservice 

training. (p. 22) 

On the whole , . . it appears that the preparation, 

both preservice and continuing, of the teachers for 

the teaching of reading has been poor, It is hardly 

surprising that only 5 per cent of the sample consider 

themselves to be very well prepared, and only an 

additional 14,1 per cent, well prepared; the surprising 

thing is that only slightly over half consider themselves 

to be poorly prepared. (p,. 23) 

In general, teachers with more extensive preparation for teaching 
reading skills rated themselves more successful at it than their less 
well prepared colleagues, McGuire adds that these teachers also seem to 
engage in “various desirable practices to a considerably greater extent” 
than the less well prepared (p. 68), The investigator's conclusion is 
that preparation in the form of university-level courses in teaching 
reading does make a difference in the attitudes and practices of teachers 
(p. 59). 

All teachers, regardless of their preparation, shared the belief 
that their efforts in the classroom were more effective with the above- 


average readers, and least so with students who read below their grade 


level; further, they believed this was true at all grade levels of the 


English program (p. 78). 
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Essential Elements in the Reading Instruction Program 
Although the teachers in this study were not asked directly to rate 
the importance of various aspects of the reading program, McGuire's recom- 
mendations do follow from his analysis of the factors which seem to be most 
crucial in the practices of these teachers, The following five recommen- 
dations represent the essential elements as noted by this study: 

(1) That colleges and universities which train English teachers 
require all these teachers to have a course in the teaching of 
reading, 

(2) That students who are preparing to teach English in high school 
take a course in teaching reading, whether it is presently 
required or not, 

(3) That methods courses in teacher training programs distinguish 
between teaching literature and teaching reading, and that 
students be prepared to teach both, 

(4) That inservice programs be initiated and/or improved, and that 
English departments coordinate their collective efforts in 


reading instruction, 


(5) That reading specialists endeavor to aid teachers in their 
efforts to teach reading in the classroom. (p. 70-1) 


McGuire's summary of the general implications of the findings, 
stated “briefly and bluntly," is: “High school English teachers are 
expected to teach reading, They are poorly prepared to do so, They 


should be well prepared." (p. 70) 


OTHER STUDIES 
The Cawelti Survey (196 
A survey of forty-two midwest high schools by Cawelti showed that 
27 schools (64 per cent) offered some kind of reading instruction, mostly 
remedial, Usually, these programs were incorporated into the regular 
English class, Early (1969) notes that this study indicates a broad and 


imprecise definition of "remedial" as used by the respondents, 
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One encouraging note in this study concerns the apparent involvement of 
the administrators: 
Administrators frequently said they would like to do 
more, or would like to improve existing programs, but 


were handicapped by the unavailability of trained 
personnel, (p. 37 


The Simmons Survey (196 

In another questionnaire survey, Simmons contacted 152 upper mid- 
west schools, using a forty-item instrument; 127 schools (84 per cent) 
responded, These results were obtained: one-third of the responding 
schools reported no reading instruction program; those which did report a 
program indicated that they emphasize remediation -- “very little develop- 
mental reading instruction was being carried on in the schools sampled" 
(p. 34-5); there appeared to be little systematic, careful diagnosis of 
ability, or attempt to guide recreational reading; administrators lacked 
professional background to encourage the program's development; and content 
reading instruction, when it occurred, was restricted to the English depart- 
ment, Simmons concluded: 

These findings . . . paint a dreary picture of today's 

secondary reading programs, Where programs are not totally 

absent, they are narrowly conceived and rigidly presented, 

The concept of expanded scope in high school reading 


instruction has apparently made little impact on our present 
school system. (p. 35) 


The Otto Survey (1968 

In another survey conducted in an upper midwest state, Otto examined 
the views of eighty-seven junior and senior high school content area 
teachers in Wisconsin, He reported finding this surprisingly open response 


from these teachers: (1) they recognize the need for reading instruction 
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18 
in all content areas; (2) they are willing to accept the responsibility 
for reading instruction in their content areas; (3) they feel an acute 


need for more training, 


The Hill Summary of the History of Secondary Reading Instruction (1970 
Hill*s observations led him to draw these conclusions about reading 
instruction programs: (1) urban-suburban areas are more likely to have 
programs in high school reading instruction than rural or small-town 
schools; (2) programs are most successful when their objectives are narrow; 
(3) teachers involved in the reading program often feel undertrained and 
overburdened, especially when the task of reading instruction is not shared 
by the whole staff; (4) recognition of the need for reading instruction is 
not necessarily followed by the initiation of the program; (5) information 
about the successes of various approaches and the effectiveness of programs 


is not complete nor detailed enough to be used in planning a progran, 


The Campbell Study of Leisure Reading Programs in Alberta Senior High 
Schools (1962) 


Campbell studied the leisure reading program in Alberta senior high 
schools by means of a questionnaire, One question asked, "Do you in any 
sense teach reading formally in the Leisure Reading Program?" Respondents 
were asked to check up to three of the following five responses supplied 
for the question, Teachers from all types and sizes of schools indicated 
this order of frequency: 

(1) Arrange for leisure reading periods under your class supervision, 


(2) Arrange for class time for leisure reading without close super 
vision, 


(3) Pursue a speed-comprehension reading program as explained in 
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Let*s Read and English for Today. 
(4) Conduct developmental reading classes regularly. 


(5) oe a mee reading program such as the SRA program, 
p. 100 


Numbers four and five consistently ranked below 10 per cent in 
frequency of mention; the leisure reading program does not appear to have 
been context for systematic and regular reading instruction in Alberta 


senior high schools ten years ago, 


The Bliss Study of Junior High School Literature Classes (196 

In another study bearing tangentially on the reading program in 
Alberta, Bliss observed seventy junior high school English classes for one 
period each, and asked each teacher to complete a questionnaire after his 
observation, Though these observations were in the junior high, the 
responses of the teachers are illustrative of the discrepancies between 
what observers witness and what teachers believe they are doing, 

On the basis of his observations of the literature classes, Bliss 
concluded that the teachers accepted the three criteria he had identified 
as the most important basis for teaching literature: (1) development of 
reading competence; (2) development of self-understanding and a balanced 
perspective on life; and (3) understanding qualities of good literature, 
and understanding of the relation between the content of the author's 
ideas and the artistry by which it is presented (p, 168), However, these 
teachers indicated on the questionnaire that they held different goals for 
the literature program -- or at least that they held these goals ina 
different order of importance, These were the goals mentioned on the 
questionnaire (frequency of mention in parentheses): enjoyment (26); 


development of appreciation, understanding good literature (20); 
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20 
understanding of self in the world (17); encouraging interest in reading 
(13); developing good reading habits and skills (13) (p. 161), Although 
enjoyment was not one of the three criteria emphasized in Bliss" obser- 
vations, it received most frequent mention in the questionnaires as the 
goal of the program, Also, whereas “development of reading competence" 
appeared to be the first goal emphasized in practice, "developing good 
reading habits and skills" received only half as many mentions as enjoy- 
ment among the goals of the program, as listed by the teachers on the 
questionnaire, 

If, as the McGuire study indicates, the literature program is the 
most popular context for the teaching of reading skills, Bliss‘ study 
shows the relative neglect of reading in favor of other activities, in 
these junior high school classrooms, This information, along with the 
previously mentioned lack of congruence between questionnaire statements 
and observed behavior, is in agreement with what has been noted in the 
other studies reviewed above, Taken together, all these investigations 
give the impression of reading as an accepted and legitimate concern of 
the English program, the systematic and regular teaching of which has 


failed to reach the high school, 
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CHAPTER III 


DESIGN OF THE STUDY 


Overview 

Data for the study were gathered by mail, using a forty item 
questionnaire (see Appendix A), and a fifteen item School Data Sheet (see 
Appendix B), An alphabetized list of senior high schools in Alberta was 
assembled, from which each fourth school was selected, yielding a systematic 
random sample of sixty-seven schools, An estimate of the number of English 
teachers was made for each school, and sufficient questionnaires, with a 
pre-addressed, stamped envelope affixed to each, were mailed on March 10, 
1972, to the principal of each school. In all, a total of 307 question- 
naires were mailed, The principal was requested to ask each teacher of 
grade 10, 11, or 12 English in his school to complete and return the 
questionnaire; he was also asked to request one teacher to complete and 
return the School Data Sheet with his completed questionnaire, (See Appendix 
C for a copy of the Letter to the Principal), On the basis of information 
received from the fifty-five schools which returned a School Data Sheet, 
the total number of possible respondents was reduced to 255; estimates made 
at the time of mailing were retained for the twelve schools which did not 
return a School Data Sheet, By April 17, 1972, 165 questionnaires had been 
returned -~ 65 per cent of the adjusted possible return, These completed 
questionnaires were coded for computer analysis by the Division of Edu- 
cational Research Services, at the University of Alberta, (See “Analysis 


of the Data," page 24, for a description of the procedure), 
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23 
THE INSTRUMENTS 


The Questionnaire 
Two studies discussed above (Squire and Applebee, 1968; Bliss, 1963) 


noted discrepancies between what teachers stated they were doing in the 
classroom, and what observers actually witnessed, Since the present study 
involved no observations, and therefore relied totally on each respondent's 
subjective judgments of his own practices, it was felt that more emphasis 
should be placed on an assessment of the attitudes of the teachers involved 
regarding the importance and place of reading instruction in the high school, 
than on an attempt to discover their actual classroom practices, Therefore, 
fifteen questions in the questionnaire refer to actual classroom teaching 
of specific reading skills, and to procedures related to the reading in- 
struction program (numbers 1 - 12); the other twenty-five questions concern 
the responsibility for high school reading instruction (numbers 25 - 36), 
an evaluation of the theoretical or actual success of such a reading in- 
struction program (numbers 37 - 39), and a rating of factors which might 
influence the success of the program (numbers 16 - 24; 40), 

The questionnaire underwent several revisions, until it was felt 
that it asked the four research questions as clearly and concisely as 
possible, Because a lengthy and time-consuming instrument would have dis- 
couraged returns, an arbitrary Lornyeit limit was imposed; pre-tests at 
this number of items showed that an average of ten minutes was required to 
complete the form, In addition to the "Introduction" printed on page one 
of the questionnaire, a short note was attached to each copy informing the 
respondent of the nature and purpose of the study, and asking his cooperation, 


(See Appendix D for a copy of the Note), 
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The School Data Sheet 

One copy of the School Data Sheet was sent with each mailing of 
questionnaires, with the request that it be completed and returned by 
one teacher, Question 1, asking the number of English teachers on staff 
in the school, was used to determine the accuracy of the estimates of the 
number of English teachers per school, made when the instruments were 
mailed, Questions 2 and 3 concerned the forms of reading instruction 
which the school might be offering; questions 4 and 5 asked about the 
reading teacher and the reading policy, A detailed discussion of the 
data obtained by the School Data Sheet will follow the analysis of the 


data in Chapter IV, 


ANALYSIS OF THE DATA 

For the sample as a whole, percentage computations* were obtained 
for each of the forty items on the questionnaire; for the four sub-groups 
and the School Data Sheet, the Chi-Square test of significance** was used 
with percentage computations to determine the reliability of the differences 
observed, The percentage tabulations and Chi-Square values exceeding 0,05 
are reported in the tables in subsequent sections of this report, 

The four sub-groups were derived from the sample as a whole by segre- 
gating respondents on the basis of four variables in the personal data, 
Thus, Sub-group 1 contains titeddapditded of the reading teachers compared 
with those of the teachers who had not taught reading in either of the past 
two years (see p, 5, definition number 3); similarly, Sub-group 2 presents 


a comparison between respondents who had had undergraduate or graduate 


*Accessed as program NONP10, Division of Educational Research Services 
(DERS), University of Alberta, 


**Accessed as program NONPOZ2, DERS, University of Alberta, 
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25 
courses in teaching reading, and those who had had no such courses, 
Summary tables containing a comparative description of the samples, 
tabulation of the responses for each of the forty questionnaire items, 
and levels of significance beyond 0.05 obtained by the Chi-Square test, 
are included in Chapter IV, 

The analytic procedure for Sub-groups 3 and 4 was somewhat more 
complex, as three groups were isolated for comparison in each sub-group. 
Thus, Sub-group 3 contains a comparison of responses for teachers 
according to undergraduate concentration in English; the three groups in 
this sub-group are: (1) teachers with English majors; (2) teachers with 
English minors; and (3) teachers with neither a major nor a minor in 
English, Similarly, Sub-group 4 contains a comparison of responses based 
on years of teaching experience; the three groups are: (1) teachers with 
two years experience or less; (2) those with three to six years of experi- 
ence; and (3) those with seven or more years of teaching experience, 
Appendix F contains summary tables presenting percentage tabulations for 
all questionnaire variables for the three groups isolated in Sub-groups 3 
and 4, The discussion in Chapter IV is based on questionnaire variables 
for which significant differences were obtained when one group within a 
sub-group was compared with the other two groups combined, Thus, in Sub- 
group 3, the responses of teachers with English majors were compared with 
the combined responses of aster with English minors, and those with 
neither a major nor a minor in English; then teachers with English minors 
were compared with the combined group of teachers with English majors, and 
those with neither a major nor a minor in English; finally, teachers with 
neither a major nor a minor in English were compared with teachers with 
either an English major or minor, The same procedure was followed in Sub- 


group 4, In the tables included in Chapter IV, asterisks (one or two, 
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26 
depending on the level of significance obtained) are used with the per- 
centages of the group which differed, on the basis of the comparisons 
described above, from a combination of the other two groups, Thus, for 
example, Table 46 (p, 103 below) shows a difference significant beyond 
the 0,01 level on the variable of undergraduate courses in teaching reading 
between teachers with an English major, and the combined group of teachers 
with a minor, or neither a major nor a minor, in English, Also on this 
variable, a difference significant beyond the 0,01 level was observed 
between the teachers with neither a major nor a minor in English, and the 
other two groups combined, Each such difference will be discussed in 
detail in Chapter IV; in this case, the differences observed indicate 
that teachers with an English major in this sample had undergraduate 
courses in teaching reading significantly more often than did the combined 
group of teachers with an English minor, and those with neither, and the 
teachers with neither a major nor a minor in English had such courses 
significantly less often than the combined group of teachers with a major 


or minor in English, 


THE SAMPLE AS A WHOLE 

Characteristics of the Sample as a whole 

Since the study was conducted by choosing schools to which the 
instrument was sent, the present study differs from the McGuire survey, 
in which teachers who were members of the secondary school section of the 
NCTE were contacted directly, Also, as the present study used a system- 
atic random aie 4t differs from the Squire and Applebee study, which 
was an examination of selected schools, whose graduates consistently 


achieved high standing in the Achievement Awards program of the NCTE, 


as | reels fits, 
~19q edt soy beau sts Apentsxdo sonsoltinaie o i“ 
anoaltageoo edt to aliagd. eds M10" beret te sim 

tot ,asAT | sBquos ows werlito oris 20 modtaatdaon 6 moxt 
bnoyad anes esemtn aouopet tad. #) dworte (woled gor a 7 
yatbess antrioses mt asaro0d Siesbarortobaw to nivale ang oo 


y ti 
ereroast to quot, benlidmes eds bit yxObSm wit atinnd 1s ahtw, ¢ | _— 


i 
atdd md oala scala he ,tontm 6 Ton soLan B sersten - 
hevreedo asw Level £0, O off Rnoyed tannitiogte sorexs atb 
eit bas ,detignd nt xontm 5s ton stofem B redtton dditw asodoe ‘ 
nt beseusath od [ftw eoverattth dove dosed aaa 
etsotbnt bevreedo 200nstetthb end .9a50 aidt ot ‘VI soda 
es subaxy7e ebm bed olamse aint at tol sm detail on iw et lo. 
pentdmoo edd bib nit. codto exom yidnsottingle getbaon get rh sod 


= 
eft bus ,xertiton déiiw saodd brs eronber <2 cae fe Ba Asin aLeHy: 
Pee 


asatuos nove Bsn datfand nk tonim s ton tots s vont ai fy 


7] 


sojan s dttw exefosed to quozg bentdmoo sat nest noite ee, 


GJOHW A-GA GIIMAS BHT 


elodw s es. elon 


; etoatatewe aotaulers sat yatooon b 
| a ot to is abcauk troneved a ha id 


a 


. >; 


27 

The present study was intended to survey a representative sample 
of high school teachers of English in Alberta, Immediate difficulties 
arise, however, in attempting to analyze the sample in reference to the 
target population, because Alberta Department of Education (1971) sta- 
tistics do not distinguish between senior high schools and their teachers, 
and the rest of the teachers and schools in the province, Table 1 isa 
description of the sample as a whole, with comparative statistics describing 
all teachers in Alberta, and teachers in the McGuire, and Squire and 
Applebee studies,* 

Most notable in this display of personal data is the place of the 
present sample in comparison with the McGuire, and Squire and Applebee 
samples, Specifically, the proportion of teachers with advanced degrees 
is four times greater in the two American studies than in the present one, 
and the proportion of teachers with less than a bachelor’s degree is nearly 
one-tenth in the present study, while constituting only a fraction of the 
McGuire sample, Further, while more than 95 per cent of the teachers in 
the McGuire study have either a major or minor in English, 76,7 per cent 
of the teachers in the present study do; the possible significance of this 
will be explored in Chapter IV, 

Despite these differences in academic background and preparation 
favoring the selected teachers in the McGuire, and Squire and Applebee 
studies, the present sample Pea some significant strengths, For example, 


over 36 per cent of the teachers in the present study stated they had had 


¥*Teachers were asked their sex in the erroneous belief that this 
might be one more means of determining the representativeness of the sample, 
Since the Department of Education does not classify teachers according to 
sex, the item becomes meaningless, and is disregarded throughout the 
remaining tabulations and comparisons, 
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29 
an undergraduate course in reading instruction,* as against 11,2 per cent 
of McGuire's sample, And while 19.9 per cent of the McGuire sample had 
graduate reading instruction courses, compared with 7.9 per cent of the 
present sample, in all 44,2 per cent of the teachers in this study had had 
either graduate or undergraduate training in reading teaching, while 31,1 
per cent of McGuire’s sample did, 

Table 2 shows geographical and population statistics for the 
respondents’ schools, again with some comparative data, Two more major 
differences should be noted between the present study and the McGuire 
survey: (1) there are no respondents in the present study teaching in 
schools with enrollments of more than 2,000, while 20 per cent of McGuire's 
teachers did; (2) the present study did not include the designation "suburban" 
for school location, and no respondent complained of the lack, though 23 per 
cent of McGuire’s informants indicated they taught in such schools, 

Provincial statistics in this table continue to be inconclusive at 
best, It may be noted that slightly over one-quarter of the schools in the 
province are exclusively senior high schools (grades 10 - 12), and that the 
present study received the greatest proportion of replies (44 per cent) from 
them, Also, information contained in the “Location” distribution indicates 
that almost two-thirds (61,8 per cent) of these respondents taught in rural 
or small town schools, which make up 37,2 per cent of the schools in the 


province, while 38,1 per cent of the respondents were from large town or 


*Although teachers were asked to specify the number of under- 
graduate and graduate reading courses, and the number of courses toward an 
uncompleted graduate degree, the analysis will be made for those who had 
such courses, whatever the number, against those who had no such courses, 
This is done for simplicity, and because very few respondents indicated 
more than one course in any of those three items -- far too few to be 
meaningful statistically if set as a separate group against the rest, 
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Jet 
city schools, which comprise 62,8 per cent of the province's schools, 
Thus one-third of the schools furnished two-thirds of the respondents for 
the present study, 

It appears from the above comparisons that the sample involved in 
the present study is more representative of high school teachers of English 
as a whole, than previous studies of selected schools or teachers, How- 
ever, a specific comparison of the sample with senior high school English 


teachers in Alberta is not possible, 
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CHAPTER IV 


ANALYSIS OF THE DATA 


This chapter presents the findings of the study which bear directly 
on the four questions posed for investigation: (1) To what extent do 
teachers of English in Alberta accept in principle the responsibility to 
teach reading as part of the English program? (2) To what extent do 
teachers of English attempt to teach certain reading skills, and employ 
certain procedures related to the reading instruction program? (3) How 
do teachers of English evaluate their preparation, and their own and their 
schools' efforts to teach reading? (4) What importance do these teachers 
attach to certain selected elements of a reading instruction program? 
Analysis will be presented first for the sample as a whole, then for each 


of four sub-groups (see "Analysis of the Data," p. 24, above), 


THE SAMPLE AS A WHOLE 

Acceptance of Responsibility for Reading Instruction 

Twelve questions in the instrument dealt with the principle of high 
school reading instruction, Five of those questions were intended to de- 
termine the attitudes of teachers toward high school reading instruction 
generally; the other seven questions concerned the specific place of 
reading instruction in the high school, Table 3 shows the responses of 
the ae a whole to the five general questions, ranked, for the sample 
as a whole only, in descending order of agreement, Table 4 contains 


responses to the seven specific questions, 
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34 
The Sample as a Whole 


Table 3:3 General Questions Regarding Responsibility 
for Reading Instruction 


Strongly Agree Disagree Strongly 


Agree Disagree 
31. During their undergraduate 
training, all prospective second- 
ary English teachers should be re- 
quired to take a course in high 
school reading instruction. 37 0% 52.2 9.3 1.5 


29. Hach student requires some 
reading instruction throughout 
his high school career, 211 61.5 14.3 321 


26. Every student should have 

some specific reading instruction 

regardless of his present reading 

abilities. 23570 48,5 pala 6.8 


27. if elementary reading instr- 

uction is successful, little 

further instruction should be 

necessary in high school, fae: 20.7 45.7 133 


Essen- Very Im Somewhat Unim- 
tial portant Important portant 


25. Proof that the need for 

reading instruction exists in a 

particular school, before con- 

sidering such a /reading instr- 

uction/ program, 25.8 28.8 19.0 26.4 
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The Sample as a Whole 


Table 4: Specific Questions Regarding Responsibility 
for Reading Instruction 


Strongly Agree Disagree Strongly 
Agree Disagree 


32. High school English teachers 

teach reading, whether they know 

it or not, when they teach lit- 

erature, 29.2% Sg dl ube oon 


33. Each teacher should teach 
the reading skills necessary to 
his own subject area, 21.0 6167 15.4 1.9 


30. Classroom teachers do not have 

the time to attempt remedial or 

corrective reading instruction; the 

reading teacher should assume re- 

sponsibility for these “problem 

readers”, 24.1 52.4 19.8 ta 


34, It is possible to establish 
an “all-school” reading program, 
involving every teacher of every 
subject, 10.6 61.9 231 44 


35. Reading instruction is 
primarily the responsibility of 
the English department, 56 44.6 391 13.07 


28, The appointment of a reading 

teacher and the structuring of 

special reading classes relieves 

teachers of the responsibility to 

teach reading. 3.1 12.4 50.9 33.6 


Very Quite Somewhat Uninm- 
Important Important Important portant 


36. How important is the teaching 
of reading at the high school 
level? 51.2% 34,1 Lewitt 1,8 
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Question 36 asks most directly the question being explored here; 
the response indicates acceptance of responsibility for reading in- 
struction, but as Squire and Applebee found (p, 8, above), this acceptance 
alone does not indicate the actual place of reading instruction in the 
English program, In fact, the 46,9 per cent who indicated reading in- 
struction was “quite” or "somewhat important" might be maintaining that 
reading deserves to be included in an ideal course, but may not be included 
under less than ideal circumstances, What actually constitutes reading 
instruction in these classrooms will be discussed below, 

Responses to items included in these tables indicate that these 
teachers regard reading as an on-going responsibility of the high school, 
appropriate and necessary for every student, and, ideally, involving every 
teacher of every subject, Over 70 per cent believe that an “all-school" 
reading instruction program is possible, but the majority feel that the 
reading teacher should assume responsibility for "problem readers," The 
all-school program accepted by these teachers is apparently a develop- 
mental reading program, for students whose reading is not severely retarded, 

Response to item number 31 introduces a problem which is freely 
admitted later by these teachers: lack of personal preparation for teaching 
reading, The 89 per cent who agree that a course in reading should be com- 
pulsory for prospective teachers of high school English recognize at once 
the importance of reading instruction, and their own lack of preparation 
for it, The same response by teachers in McGuire's survey has already 
been noted (ps ie above). This consensus, along with the two-thirds 
rejection of the assertion that efficient elementary reading instruction 
should make high school instruction relatively unnecessary, gives the 


clear impression that these teachers accept responsibility for teaching 
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37 
reading in high school, as a necessary accompaniment to what has been 
done in earlier grades, 

In view of this acceptance, response to item number 25 is anoma- 
lous, The item maintains that before a reading program is considered, 
proof must be supplied that it is actually needed in a particular school, 
Over 54 per cent indicated that such proof was "essential" or "very im- 
portant,” while over one-quarter rejected the assertion by indicating 
that proof of need was “unimportant,” Two explanations for this apparent 
incongruity seem possible, First, teachers may believe that high school 
reading instruction is made necessary, after all, by previous failures 
in teaching, and that there may be cases (schools) in which the problem 
does not occur because of previous teaching successes, Responses to the 
other items in this section, however, make this explanation improbable, 

A second possible explanation is that these teachers are concerned that 
precise analysis and identification of the reading situation in each par- 
ticular school be made, before implementation of an instructional program, 
What is “important,” under the second interpretation, is the formulation 
of goals and directions for the program: there is not necessarily ana 
priori denial of the need for one, 

The question of what the reading instruction program encompasses 
is raised by item number 32, The idea that a teacher may inadvertantly 
teach reading seems to be accepted by these teachers, as is the notion 
that reading and literature study are a natural combination (p. 13, above), 
This view of reading, and the teaching of reading, receives more direct 


attention in the next section, 
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Actual Classroom Teaching of Specific Reading Skills, and Employment of 
Procedures Related to the Reading Instruction Program 

Tables 5 and 6 show the frequency with which certain skills are 
taught, and the related procedures undertaken by these teachers, For 
simplicity, the contents of these two tables may be summarized as follows: 

seventy per cent or more of the respondents at least occasionally: 

(1) teach listening skills 

(2) teach skills to improve efficiency in reading comprehension 


(3) encourage students to increase speed and rate of comprehension 
in reading 


(4) recommend leisure reading books to individual students 

Fifty to seventy per cent of the respondents at least occasionally: 

(1) test the reading ability of individual students 

(2) teach word recognition skills 

(3) give instruction in the use of the library 

Fifty to seventy per cent of the respondents seldom or never: 

(1) use exercises to develop flexibility in students’ reading rate 

(2) teach reading 

(3) assess student out-of-school, nonassigned reading 

Seventy per cent or more of the respondents seldom or never: 

(1) confer with the reading teacher 

(2) encourage teachers in other content areas to teach reading 

(3) group students according to reading ability for literature study 

As Table 6 shows, the teaching of reading is undertaken at least 
occasionally by less than half (46.7 per cent) of the sample as a whole, 
Those who do teach reading appear to concentrate their efforts in four 
areas: listening skills, improving efficiency in reading comprehension, 


increasing speed and rate of comprehension, and recommending leisure books, 
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The Sample as a Whole 


Table 5: Actual Classroom Teaching of Specific Reading Skills 
See 


Regu- Occasion- Seldom Never 


larly ally 
9. Teach listening skills. 32.3% 40.2 18.9 2 is) 
10. Teach skills to improve 
efficiency in reading comprehension, 38.5 92.49 19.9 Sa7 
15. Encourage students to in- 
crease speed and rate of compre- 
hension in reading. 37.4 32.5 19.6 10.4 
5. Teach vocabulary “word attack” 
skills, 26.8 39.0 16.5 bre 
3. Teach study skills. ra | 43.9 25.6 9.1 
7. Teach word recognition skills. 22,0 36.0 24,4 A? or, 
2. Test the reading ability of 
individual students. 17.7 38.4 Lea 20,2 
8, Use exercises to develop flex- 
ibility in students’ reading rate, 14.9 42.9 28.0 29.2 


The Sample as a Whole 


Table 6: Employment of Procedures Related 
to the Reading Instruction Program 


Regu- Occasion- Seldom Never 


larly ally 

1, Teach reading. 20.6 26.1 2525 27.9 
11, Recommend leisure reading 

books to individual students, 72.6 20.1 5.5 1.0 
4, Give instruction in the use of 

the library. | 2ae5 36.0 Zist 17.4 
13. Assess student out-of-school, 

nonassigned reading. 17.2 ra | 30.7 30.1 
8. Encourage teachers in other 

content areas to teach reading. 11.7 19.6 18.4 50.3 


14, Group students according to 
reading ability for literature 
study, 6.2 19.4 28 4 esate 


6. Confer with the reading 
teacher, 79 14,4 16.7 61.5 
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4O 
As was noted above (p, 36), these skills are more developmental than 
corrective; the words "improve" and "increase" appear in two of the items, 
implying the presence of some initial proficiency. 

Among the related procedures, the most popular was the recommen- 
dation of leisure reading books to individual students, The proportion 
who indicated they engaged in this activity indicates strong acceptance of 
the provincial Leisure Reading program among these teachers (Department of 
Education, 1970), On the other hand, three procedures were "never" under- 
taken by at least 50 per cent of the respondents, The least popular, 
conferences with the reading teachers, may be due to the large proportion 
(69,1 per cent) of these schools which simply do not have a reading teacher 
(see Analysis of the School Data Sheets, p.107 ff, for a discussion), 
Grouping students for literature study may be unpopular because of physical 
limitations of the classroom, the size of the class, lack of information 
about the reading abilities of the students, or any of a number of other 
reasons, including the teachers’ admitted lack of knowledge about methods 
for teaching reading, This last reason may also contribute to the re- 
luctance of English teachers to encourage other content teachers to teach 
reading; without confidence in their own preparation for teaching reading, 


English teachers cannot be expected to encourage others to undertake it, 


Evaluation of Personal Preparation, and Personal and School Success in 
Teaching Reading 


Tables 7, 8 and 9 contain responses to the three items which con- 
cerned personal preparation, and personal and general success of the 
reading instruction program, 4S perceived by these teachers, The three 


tables speak adequately for themselves: these teachers are dissatisfied 
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The Sample as a Whole 
Table 7: Evaluation of Personal Preparation to Teach Reading 


Very well Quite well Adequately Poorly Very poorl; 
prepared prepared prepared prepared prepared 
37. In general, how well 
prepared do you feel you 
are to teach high school 
reading? 4.9% 14.0 28.0 36.0 Wahl 


The Sample as a Whole 
Table 8: Evaluation of Personal Success in Teaching Reading 


Very suc- Quite suc- Somewhat Unsuc- 
cessful cessful Successful cessful 
38. In general, how suc- 
cessful are your efforts 
to teach reading? 3.3% 28.9 «55K G AGEs 


The Sample as a Whole 
Table 9: Evaluation of the School's Success in Teaching Reading 


Very Quite Ade- Poorly Very 
well well quately poorly 


39. In general, how well 

does your school succeed 

in teaching high school 

reading? 1.9% 10.9 3351 36.9 1Pe2 
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42 
with their own preparation, their performance in the classroom, and the 
success of the reading program as a whole, In evaluating themselves, 
they parallel remarkably closely the opinions expressed by the teachers 


in the McGuire study, as shown in Table 10, 


The Importance of Certain Elements to the Success of the Reading 
instruction Program 


In order to determine what factors most influenced the reading 
program, nine items were presented for rating from “essential” to "unim- 
portant.” In addition, the last question on the questionnaire invited 
respondents to supply an answer to the question, “In your opinion, what 
is the most important factor in the success or failure of a high school 
reading instruction program?" Tables 11 and 12 present the response to 
these items, 

Of the nine factors listed in Table 11, all were regarded as 
essential or very important by 70 per cent of the respondents, There is 
a clear correspondence between the rating of the supplied factors (Table 
11), and the responses to the free-response question, shown in Table 12: 
interest of students and personal preparation were cited as the two most 
important factors in both places on the questionnaire; a qualified reading 
teacher, mentioned by more than one-fifth of those who replied to the 
free-response question, and Eecond in that list, was the third most fre- 
quently cited in the supplied list, The fourth factor in the supplied 
list, time, was fifth in free-response mention, 

Though for the sample as a whole all the factors listed in Table 
11 were felt to be important, from the replies to the free-response 


question (Table 12), it appears that the most crucial factors, in order, 
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The Sample as a Whole 


Table ii: The Importance of Certain Factors to the Success 
of the Reading Instruction Program 


Essen- Very Im Somewhat Unin- 
tial portant Important portant 


17. Interest of students in 
improving their reading. 61g g6cts 31,5 1%3 0.0 


16, Additional personal prepa- 
ration for teaching reading. 51.6 32.9 13.4 ao 


22. Presence on staff of a 
qualified reading teacher, 45,1 34.1 17.7 3.0 


18, Time in the school 
timetable, 39.9 36,8 Fag aes oo 


20, Leadership in organizing 
and administering the program, 37.8 37.2 22.0 2.4 


24, In-service programs on high 
school reading instruction, 19.6 53.4 22.1 449 


21. Interest and cooperation 
of all teachers on staff. 3560 37 4 20.4 br? 


23. Personal access to pro- 
fessional publications on 
teaching high school reading. 26.2 46.3 25.6 We 


19. Special teaching materials 
or devices, | 34.4 37 4 2369 449 
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The Sample as a Whole 


Table 12: Most Important Factors in the Reading Instruction Program, 
as Reported by Teachers in Reply to a Free-Response Question: 
"In your opinion, what is the most important factor 
in the success or failure of a high school 
reading instruction program?" 


Percent 

Factor (N=i47 ) 
Interest and motivation of students, 259% 
A qualified reading teacher in the school, Zao 
Cooperation of all teachers of all subjects, 14.3 
Preparation of teachers, including personal 
preparation, Tr.c 
Time for organizing and operating the 
program, 9.5 
Materials, Get 
A knowledgeable English department, committed 
to teaching reading, 5.4 
Administrative help and cooperation, especially 
in scheduling classes, limiting class size, and 
providing materials, 41 


A systematic approach to diagnostic testing 
within the school, 1.4 
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LG 
were: the interest, motivation, and cooperation of students; the 
personal preparation of the teachers involved; the presence in the school 
of a qualified reading teacher; and time, both to organize the program, 


and to give individual attention to students who require it, 


Summary 
The sample as a whole accepts in principle the responsibility to 


teach reading; further, they believe the responsibility should extend to 
all teachers of all subjects, and should include all students throughout 
their entire high school career, In practice, however, less than half 

of the sample teaches reading with any frequency; those who do, concentrate 
on the development of abilities among students who have no serious reading 
debilities, There is a strong conviction that the reading teacher should 
assume responsibility for the school's "problem readers"; there is an 
equally strong feeling that current personal and general efforts to 

teach reading in the high school are unsuccessful, Both of these 
reactions may be due to the poor preparation these teachers feel they 

have had for teaching reading, As a group, the teachers regard student 
motivation, personal preparation, the presence of a reading teacher, and 
time as the most crucial factors in the success or failure of the reading 


instruction program, 
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SUB-GROUP 1: 

READING TEACHERS COMPARED WITH NON READING TEACHERS 
The Sample 

Table 13 shows the personal characteristics, and Table 14 the 
school data, for the two groups to be examined in this section, As 
might be expected, a significantly greater number of reading teachers 
(as defined on the questionnaire, those teachers who had taught, in 
either of the past two years, "a course specifically intended to improve 
student reading abilities by systematic instruction in reading skills" ) 
indicated they had had one or more undergraduate reading courses than 
did the non reading teachers (those who had not taught such a reading 
course), In addition, the two groups differed with respect to graduate 
reading courses at a significance level of 0,13. The two groups did not 
differ significantly in other personal characteristics, or in school data 


variables, 
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Table 13: Reading Teachers Compared with Non Reading Teachers 


Analysis of Personal Data 


Reading Teachers Non Reading Teachers 


(n=36) (n=129) 

DEGREES HELD 

No degree 8.3% 8.5 

B.A. 19.4 10.9 

B.Ed, Aly 45.0 

B.A. and B.Ed, 19.4 2245 

M.A. or M.Ed, ahs) 1362 
UNDERGRADUATE MAJOR IN ENGLISH 52.8 574 
UNDERGRADUATE MINOR IN ENGLISH 25.0 18.6 
YEARS TEACHING EXPERIENCE 

2 years or less 20.6 2050 

3 - 6 years 17236 24.8 

7 years or more 61.8 5520 


YEARS TEACHING IN THIS SCHOOL 
2 years or less Ayu 42.6 
3 years or more 55.6 


ONE OR MORE COURSES TOWARD AN 
UNCOMPLETED GRADUATE DEGREE 41.7 32.6 


*ONE OR MORE UNDERGRADUATE 
COURSES IN TEACHING READING apt] 310 


ONE OR MORE GRADUATE COURSES 
IN TEACHING READING 13.9 ev 


*Significant beyond the .05 level, at 1 degree 
of freedom 
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Table i4: Reading Teachers Compared with Non Reading Teachers 


Analysis of School Data 


Reading Teachers Non Reading Teachers 


GRADES INCLUDED IN THE SCHOOL 


1 - 12 27% 31.8 
7 - 12 16.7 14.7 
9- 12 8.3 10,1 
10 = 12 47,2 4344 


ENROLLMENT OF THE SCHOOL 


under 200 py ay 9.3 
200 - 499 33.3 42.6 
500 =< .999 333 2546 
1000 = 1999 22.2 22.5 


LOCATION OF THE SCHOOL 


rural 16.7 12.4 
small town 41.7 49.6 
large town 16.7 14.7 


city 15.0 Ch PS 
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Acceptance of Responsibility for Reading Instruction 

Tables 15 and 16 contain comparative responses for the two groups 
to general and specific questions regarding the locus of responsibility 
for reading instruction, Table 15 shows the only two items among these 
twelve on which the two groups differ significantly, More than 85 per 
cent of the reading teachers feel each student should have some reading 
instruction, regardless of his reading abilities, and a greater percentage 
"strongly" hold this view, than do the non reading teachers, On the other 
hand, 40 per cent of the reading teachers believe that high school reading 
instruction would be less necessary if elementary programs were more suc- 
cessful, while 34,9 per cent of the non reading teachers do; twice as many 
reading teachers "strongly disagree" with the assertion than do non reading 
teachers, and a majority of non reading teachers simply “disagree” with it, 
but on this item the reading teachers, more than non reading teachers, 
appear to see their job as a result of earlier instructional failures, 

The other data in these two tables, though not presenting significant 
differences between the groups, contain some suggestive differences, In 
comparison with the non reading teachers, the reading teachers “strongly 
agree" more often: that every student should have reading instruction, 
regardless of his abilities, and that the instruction should continue through- 
out his high school career; that all prospective high school English teachers 
should have a course in tenchink reading; that Peat teschern should assume 
responsibility for "problem readers"; and that subject area teachers should 
teach the reading skills necessary to their subject, Also, more of them 
were inclined to regard high school reading instruction as “very important," 
The reading teachers "strongly disagree" more often: that proof is needed 
before a reading instruction program should be considered for a particular 


school; that the presence on staff of a reading teacher relieves teachers 
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of responsibility for reading instruction; and that classroom teachers 
cannot teach “problem readers," For their part, a greater percentage of 
non reading teachers “strongly agree": that the teaching of literature 
involves the teaching of reading, even though it may not be explicit, or 
even intentional; and that an all-school reading program is possible, 

The reading teachers, then, tend to hold stronger views about 
responsibility for reading instruction, particularly where the scope of 
the program, or the preparation and cooperation of other teachers is in- 
volved, Their willingness to accept responsibility for remedial and 
corrective reading instruction, and their agreement that an all-school 
program is possible, and that every teacher should be a reading teacher 
in his own subject area, shows a tendency on the part of reading teachers 
to encourage developmental reading on an all-school basis, while devoting 
themselves to remedial and corrective instruction, In this role, they 


appear to be supported by their colleagues in the classrooms, 


Actual Classroom Teaching of Specific Reading Skills, and Employment of 


Procedures Related to the Reading Instruction Program 
One of the findings for the McGuire study (noted on p, 15 above ) 


was that teachers with training in reading seemed to engage in “various 
desirable practices to a considerably greater extent” than teachers without 
such training (McGuire, 1969, i 68), Tables 17 and 18 show that this 
appears to be true of the present sample as well, 

Table 17 shows those skills in which reading teachers provided 
instruction significantly more often than non reading teachers: only in 
the teaching of study and listening skills are the two groups nearly equal, 
Recall that in the McGuire study (pp. 12 - 13 above), only 36.6 per cent 


of senior high school English teachers included "study-type reading" in 
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58 
their courses; here, two-thirds of the teachers in both groups emphasize 
study skills at least occasionally. 

Among the related procedures, the difference between the groups is 
less marked, The two significant differences favor the reading teachers; 
in addition, non-significant, though suggestive, differences favor this 
group on two items: conferences with the reading teacher, and encouraging 
teachers in other content areas to teach reading, Some reading teachers, 
in referring to item six, noted that they had not yet begun to talk to 
themselves; others indicated that, although they had been the school's 
reading teacher in the previous year, they had left the position in the 
present year, and were therefore involved in consultations with the present 
reading teacher, Still others reported that, since they were not full- 
time reading teachers, they used information gleaned in the classroom to 
guide instruction given to specific students in the reading classes; they 
believed that this merging of roles constituted “conference,” 

Unexpected results were obtained in response to item one: over 20 
per cent of the reading teachers indicated here that they "seldom" or "never" 
taught reading! Fully one-quarter taught reading “occasionally,” leaving 
barely half of the reading teachers to indicate that they taught reading 
“regularly.” It appears that the reading teachers give instruction in 
reading in their reading classes, but do not feel they teach reading in all 
of them, Thus the data presented for the reading teachers in Table 17 
probably represents the content and practices of reading classes, and does 
not necessarily represent the constant difference between classroom practices 
of reading teachers, and those of non reading teachers, This interpretation, 
though speculative, is consonant with the apparent opinion of reading 


teachers (p. 55, above) that their responsibility is for remedial and 
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corrective instruction, while classroom teachers should undertake 
developmental programs, In other than special reading classes, then, 
the reading teacher might not consider that he is teaching reading in 
the same sense in which he provides instruction for retarded readers 
in classes specifically designed for then, 

For three of the related procedures the practices of the two 
groups were nearly identical, Both showed a great interest in the 
leisure reading of students, though relatively few teachers in either 
group made efforts to determine what students read outside of school, 
A majority in both groups gave instruction in the use of the library, 
though more than 16 per cent in both groups indicated they never gave 


such instruction, 


Evaluation of Personal Preparation, and Personal and School 


success in Teaching Reading 
The reading teachers feel better prepared to teach reading than 


do non reading teachers, as Table 19 demonstrates, McGuire drew this 
same conclusion about the teachers in his sample (pp. 14-15, above), 
More reading teachers rated themselves "very well" and "adequately" 
prepared than did non reading teachers, though equal proportions in both 
groups indicated they felt "very poorly prepared," It should be recalled, 
in connection with this point, that almost one-half of the reading 
teachers had no reading courses in their academic backgrounds (see Table 
13, p. 47, above), and that almost one-third of the non reading teachers 
had one or more such courses, (Further discussion of the influence of 
academic courses in reading instruction will be found in the analysis of 
Sub-group 2, below,) On the whole, 60 per cent of the reading teachers 


felt at least adequately prepared, as opposed to 43.4 per cent of the 
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non reading teachers, 

The most interesting contrast here is probably between ratings of 
personal and school success in teaching reading (Tables 20 and 21). Both 
reading and non reading teachers, by a great majority (94.3 per cent and 
84.6 per cent, respectively), attribute at least some success to their 
personal efforts; however, 47,1 per cent of the reading teachers and 56,1 
per cent of the non reading teachers feel their schools' efforts, in 
general, meet with "poor" or "very poor" success, Despite the difference 
in preparation, both groups perceive that the high school is failing to 


teach reading successfully, 


The Importance of Certain Factors to the Success of the Reading Instruction 


Program 
Tables 22 and 23 taken together show a slight difference in the 


rating of crucial factors by these two groups, In the supplied list (Table 
22), the reading teachers indicated they felt personal preparation and 
student interest were equally important, access to professional publications 
followed, and leadership in organizing and administering the program was 
fourth, Interestingly, presence on staff of a specially qualified reading 
teacher was fifth in importance, Among the non reading teachers, student 
interest was followed by personal preparation, while presence of a qualified 
reading teacher, time, and leadership were third, fourth, and fifth, 

In the free-response question (Table 23), the reading teachers chose 
time, student interest, a qualified reading teacher in the school, personal 
and general preparation, and cooperation of all teachers as most crucial; 
the non reading teachers cited student interest, time, personal and general 
preparation, a qualified reading teacher in the school, and cooperation of 


all teachers, By combining the selections of each group in the two tables, 
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Table 23: Reading Teachers Compared with Non Reading Teachers 


Most Important Factors in the Reading Instruction Program, 
as Reported by Teachers in Reply to a Free-Response Question: 
“In your opinion, what is the most important factor 
in the success or failure of a high school 
reading instruction program?"** 


Factor Reading Teachers Non Reading Teachers 
Time for organizing and operating 
the program, 28.1% 20.0 
Interest and motivation of students, 25.0 26.0 


A qualified reading teacher in 
the school, 12.5 11693 


Preparation of teachers, including 
personal preparation, 9.4 15.6 


Administrative help and cooperation, 
especially in scheduling classes, 
limiting class size, and providing 


materials, 9.4 1.1 
Cooperation of all teachers of all 

subjects, Gee 10.4 
Systematic approach to diagnostic 

testing within the school, 6,2 5.2 
A knowledgeable English department, 

committed to teaching reading. oP 0.8 
Materials, 0,0 7e7 


**Significant beyond the ,01 level, at 8 degrees 
of freedom 


asrgord nottocstesl astbeen ond) at 


inotteexD pipe on cage 8 bat rier 


arsdossT antbsel soll 


0,08 


0.38 


€. ff 


def 


a eer 


Se eee a 


RI.8S 
0.¢S 


e.Sf 


#2 


65 


a ranking of the four most important factors may be made: 


Reading Teachers 


Non Reading Teachers 


1, Student interest 1, Student interest 
2. Personal and general pre- 2, Personal and general pre- 
paration paration 
3. Cooperation of all teachers 3. A qualified reading teacher 
4, A qualified reading teacher in the school 7 
in the school 4, Time 


It is perhaps not surprising that the reading teachers indicated 
personal preparation and the hiring of a qualified reading teacher as 
crucial to the success of the program; as has been shown (Tables 20 and 
21; pp. 60 - 61, above), 40 per cent of these teachers feel poorly prepared 
to teach reading, and almost half feel the school's reading instruction 
program succeeds poorly, Their experiences (and frustrations) may have led 
them to rank student and teacher interest and cooperation so highly here, 
Similarly, the non reading teachers show a concern for personal 
preparation, and the leadership which a qualified reading teacher might 
provide, perhaps in lieu of further academic preparation, In addition, 
the inclusion of time in the list may indicate a feeling on the part of 
these teachers for the complexity of classroom reading instruction, both 
in planning and in execution, Again, student interest is the foremost 


concern, receiving more than one-quarter of all free-response mentions 


made by the non reading teachers, 


Summary 


The comparison of the two groups shows a greater concern among the 
reading teachers for universal high school reading instruction, and a 
greater proportion of strong opinions supporting whole-staff preparation 
for and involvement in the reading program, than among the non reading 


teachers, It appears, however, that many reading teachers confine their 
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66 
teaching of specific reading skills to special reading classes, which they 
seem to regard as remedial or corrective, In employment of procedures 
related to the reading instruction program, the two groups are about equal, 
The reading teachers rated themselves better prepared to teach reading, 
and were somewhat more likely to see their efforts as successful than were 
the non reading teachers: neither group felt the school's efforts to teach 
reading were successful, In rating the importance of various factors to 
the success of the program, both groups cited student interest, and personal 
and general preparation as the two most crucial elements; cooperation of all 
teachers, and the presence in the school of a qualified reading teacher were 
third and fourth in importance to the reading teachers, while a qualified 
reading teacher in the school, and time, completed the list for the non 


reading teachers, 
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SUB-GROUP 2: 
TEACHERS WITH READING COURSES COMPARED 
WITH TEACHERS WITHOUT SUCH COURSES 

The Sample 

A comparison of these two groups for variables in personal and 
school data (Tables 24 and 25) show significant differences in the pro- 
portion of teachers with reading courses who had undergraduate majors 
in English, in the number who were reading teachers, and in years of 
experience; in addition, nearly two-thirds of the teachers with reading 
courses had been teaching in the same school for three years or more, as 
opposed to slightly more than one-half of the teachers without reading 
courses (a difference significant beyond the 0,10 level), No significant 


differences obtain for any item in the school data, 
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Table 24; Teachers With Reading Courses Compared 
with Teachers Without Such Courses 


Analysis of Personal Data 


Teachers With Teachers Without Degrees 


Reading Courses Reading Courses of 
(n=64 ) (n=101 ) Freedom 
DEGREES HELD 
No degree 6.2% 9.9 
Beas rapes! 1530 
B,Ed, 50.0 41.6 
B.A. and B.Ed, 20.3 28 
M.A. or M.Ed. a5.6 9.9 
*UNDERGRADUATE MAJOR IN ENGLISH 62.2 49.5 1 
UNDERGRADUATE MINOR IN ENGLISH 18.8 20.8 
**YEARS TEACHING EXPERIENCE: _ 
2 years or less 14.1 25.7 
3 - 6 years 14,1 28.7 
7? years or more 71.9 45.5 
YEARS TEACHING IN THIS SCHOOL 
2 years or less 34.4 48.5 
3 years or more 65.6 51.5 
ONE OR MORE COURSES TOWARD AN 
UNCOMPLETED GRADUATE DEGREE 93.3 36.6 
*HAD BEEN A “READING TEACHER" IN 1 
EITHER OF THE PAST TWO YEARS Z163 1530 


enemas nap UR SEENON aA a 


*Significant beyond the .05 level 
**Significant beyond the .01 level 
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Table 25:3 Teachers With Reading Courses Compared 
with Teachers Without Such Courses 


Analysis of School Data 


Teachers With Teachers Without 
Reading Courses Reading Courses 


GRADES INCLUDED IN THE SCHOOL 


leenid2 23.4% 35.6 
{pie a4 A Ar 13.9 
9 - 12 10.9 8.9 
10 - 12 48.4 44.6 
ENROLLMENT OF THE SCHOOL 
under 200 ver 10.9 
200 - 499 46.7 38.6 
500 — 999 26.7 Love 
1000 - 1999 2560 2136 
LOCATION OF THE SCHOOL 
rural 15.6 11.9 
small town 45,3 49,5 
large town i7t2 13.9 


city 21.9 24.8 
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Acceptance of Responsibility for Reading Instruction 

Although none of the responses among the general questions re- 
garding responsibility for reading instruction yielded significant differ- 
ences, non-significant, perhaps suggestive, differences favoring the 
teachers with reading courses did occur on three items: a lower total 
percentage of these teachers required proof before considering a reading 
program for a particular school; more of them disagreed strongly that if 
elementary reading instruction were more efficient, the need for instruction 
in high school could be lessened; and more of them agreed more strongly 
that prospective high school English teachers should be required to take 
a course in high school reading instruction, 

The seven specific questions showed a significant difference 
between the two groups on the issue of corrective and remedial instruction 
in regular classrooms (Table 27): almost 10 per cent of the teachers with 
reading courses strongly disagreed with the idea that the reading teacher 
alone should be responsible for “problem readers." In judging the feasi- 
bility of the "all-school" program, a significant difference beyond the 
0,10 level was noted, indicating that teachers with reading courses were 
more likely to agree strongly, and to disagree less strongly, that such a 
program was possible, than were teachers without reading courses, On three 
other items, non-significant differences occurred favoring teachers with 
reading courses, who tended to disagree, as a group, slightly more strongly 
that the appointment of a reading teacher removed the responsibility for 
teaching reading from the other teachers; a greater proportion of them 
strongly agreed that subject area teachers should teach the reading skills 
of their subject; and a higher percentage of these teachers felt the teaching 


of high school reading was “very important,” than did their colleagues 


without reading courses, 
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75 
Actual Classroom Teaching of Specific Reading Skills, and Employment of 
Procedures Related to the Reading Instruction Program 

As Table 28 shows, the teachers with reading courses engaged in 
the teaching of three specific skills more frequently than did their 
colleagues: significant differences beyond the 0,05 level obtained for 
the teaching of study and listening skills, and for use of methods to 
improve efficiency in reading comprehension, (It should be recalled that 
in the comparison of reading and non reading teachers, the teaching of 
study and listening skills were the only two items in the list of specific 
skills on which the two groups did not differ significantly; p. 56, above, ) 
In the teaching of word recognition skills, and in the use of exercises to 
develop flexibility in reading rate, the differences favoring the group 
with reading courses exceed the 0,10 level, In their teaching of "word 
attack" skills the two groups were equal, 

In their employment of related procedures (Table 29), the teachers 
with reading courses held a significant advantage in three items: teaching 
reading, providing instruction in the use of the library, and encouraging 
other content area teachers to teach reading, The groups were equal in their 
great concern for leisure reading, and in their relative lack of concern for 


nonassigned, out-of-school reading, 
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78 
Evaluation of Personal Preparation, and Personal and School Success in 
Teaching Reading 

Tables 30 and 31 present another convincing indication that 
academic courses in reading instruction foster confidence in one’s prepa- 
ration and ability to succeed in teaching reading, In judging their 
preparation, two-thirds of the teachers with reading courses felt at 
least adequately prepared, while two-thirds of those without reading 
courses felt poorly or very poorly prepared, Those with reading courses 
were more inclined to feel successful, as Table 31 shows, and fewer felt 
they were unsuccessful in teaching reading, than were their colleagues, 

In evaluating the school's reading success (Table 32), the teachers 
with reading courses tended to be slightly less critical; a few even rated 
the program "very" successful, and fewer of them rated it very poor, None- 
theless, the groups concurred overall, with more than half of both groups 
registering a poor or very poor rating for the school reading instruction 
program, Once again, both groups saw their personal efforts as more suc- 


cessful than those of the school as a whole (cf. p. 62, above), 
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81 
The Importance of Certain Factors to the Success of the Reading 
Instruction Program 

Student interest and personal preparation continue to rank as the 
two most important factors in a successful reading instruction program, in 
the judgment of both groups (Tables 33 and 34), Beyond this agreement, 
however, the groups diverge, 

Among factors in the supplied list (Table 33), 75 per cent of the 
teachers with reading courses rated access to professional publications, 
cooperation of all teachers, and in-service programs as "very important"; 
in the same list, 75 per cent of the teachers without reading courses chose 
a qualified reading teacher in the school, time, and leadership in organ- 
izing and administering the program as most crucial, In the free-response 
item, the teachers with reading courses listed, after student interest, a 
qualified reading teacher, time, personal preparation, and leadership; 
teachers without reading courses felt, after student interest, that time, 
personal preparation, cooperation of all teachers, and systematic testing 
were most important, 

The amount of emphasis placed on professional publications and 
in-service programs by teachers with academic backgrounds in teaching 
reading may indicate a belief on the part of these teachers that additional 
reading and periodic meetings with authorities are sufficient to keep them 
abreast of new developments in high school reading, Less than 10 per cent 
of these teachers indicated that a qualified reading teacher in the school 
would be the most important improvement in the program, On the other hand, 
the teachers without reading courses listed a qualified reading teacher, 
leadership in organizing and administering the program, and personal prepa- 


ration among factors they believed to be most crucial, One-fifth of the 
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Table 34: Teachers With Reading Courses Compared 
With Teachers Without Such Courses 


Most Important Factors in the Reading Instruction 
Program, as Reported by Teachers in Reply to a Free-Response Question: 
"In your opinion, what is the most important factor 
in the success or failure of a high school 
reading instruction program?"** 


Factor Teachers With Teachers Without 
Reading Courses Reading Courses 


Interest and motivation of 


students, 25.5% 25.0 
Time for organizing and 

operating the program, 20,0 Zee 
Preparation of teachers, 

including personal preparation, 18,2 Lice 7 
A qualified reading teacher 

in the school, 9.0 12.9 
Materials, 9.0 4,3 


Cooperation of all teachers of 
all subjects, el 11.9 


Administrative help and cooperation, 

especially in scheduling classes, 

limiting class size, and providing 

materials, 55 6 Py 


Systematic approach to diagnostic 
testing within the school. 505 54 


A knowledgeable English department, 
committed to teaching reading. 1.8 i Be | 


**Significant beyond the .01 level, at 8 degrees of freedom 
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84, 
teachers in both groups felt time was the most crucial factor, perhaps in 
the belief that it could be devoted to additional preparation and moti- 
vation of students, 

Despite some divergence, a high degree of unanimity continues to 
be present among these teachers in rating the importance of factors in the 
reading instruction program, For these two groups, clear agreement was 


found for these elements: 


Teachers With Reading Courses Teachers Without Reading Courses 
1, Interest of students 1, Interest of students 
2. Personal preparation 2. Personal preparation 
3. Cooperation of all teachers 3. Time 
Summary 


Teachers with courses in reading instruction at the undergraduate 
or graduate level hold stronger opinions supporting reading instruction in 
the high school than do teachers without reading courses, As a group, the 
teachers with reading courses voted themselves significantly better prepared 
to teach reading, and significantly more successful at it, than did teachers 
without such courses, In actual teaching of specific skills, however, only 
three significant differences out of eight items were found favoring the 
group with reading courses; in employment of related procedures, three of 
seven significant differences favored this group, Some variance occurred 
in the rating of crucial factors, though student interest and personal 


preparation continue to predominate, 
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SUB-GROUP 33 
RESPONSES OF TEACHERS ACCORDING TO 


YEARS OF TEACHING EXPERIENCE 


For Sub-groups 3 and 4, analyses will be presented here only 
for variables in which significant differences occurred; see pages 
25 and 26, above, fora description of the procedure employed, 
Summary tables, containing the precentages obtained on all the 
questionnaire items for each of the three groups are included in 


Appendix F, 


The Sample 


Tables 35 and 36 present personal and school variables on which 
differences obtained, Among the personal variables (Table 35), the most 
experienced teachers (seven or more years of experience) were favored by 
all the significant differences; this finding is not surprising, as 
increases in all these factors are, to a greater or lesser extent, a 
function of time spent in teaching, One item here, however, is noteworthy, 
Table 63 (Appendix F, p. 143, below) shows the proportions of teachers in 
each group who reported having credits toward an uncompleted graduate 
degree; the table shows 40,0 per cent of teachers with two years experi- 
ence or less with such credit, as compared with 35.9 per cent of teachers 
with seven years experience or more, That difference is not significant, 
On the variable of graduate courses in teaching reading (Table 35), however, 
the difference is significant: none of the least experienced teachers 


(two years experience or less), despite the high proportion with graduate 
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88 
credit, had a graduate course in teaching reading; among the most 
experienced teachers, on the other hand, one-third of those who had 
taken graduate credit indicated that one or more of their graduate 
courses was in teaching reading, Among the intermediate group (with 
three to six years of experience) about one-quarter of those with 
graduate credit had at least one graduate course in the teaching of 
reading, The explanation for the tendency is not apparent; further 
investigation is required to determine whether there is a trend among 
less experienced teachers to choose other areas besides reading for 
graduate study, or whether courses in reading are typically chosen later 
in a graduate program, At the undergraduate level, no such striking 
difference was observed, though again the most experienced group achieved 
significant superiority over the combined totals of the other two groups, 

The school variables indicated (Table 36) that the most experienced 
teachers had the greatest proportion of members in schools with grades nine 
through twelve or ten through twelve (62,0 per cent), and the greatest 
proportion in large town or city schools (45,6 per cent); conversely, 

58.3 per cent of the least experienced teachers taught in schools with 

grades one through twelve, and more than 80 per cent taught in rural or 

small town schools with enrollments of less than 500, Again, these differences 
are not particularly surprising, In a profession where experience is a 

major employment criterion, and where large numbers of teachers prefer to 

live and teach in metropolitan areas, the least experienced teachers can be 
expected to do less well in competition for positions in cities and large 
towns, This handicap, as the data for the intermediate group show, appears 


to be less severe after three to six years of teaching. 
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89 
Acceptance of Responsibility for Reading Instruction 

Two items among the general questions regarding responsibility for 
reading instruction yielded significant differences (Table 37), Although 
34,1 per cent of the teachers with seven years of teaching experience or 
more strongly disagreed with the statement that high school reading 
instruction would not be necessary if elementary instruction were successful, 
45,1 per cent agreed with the statement, and 9.9 per cent strongly agreed, 
more than the other two groups combined, The intermediate group disagreed 
with the assertion by a 57.9 per cent majority, but 42,1 per cent assented 
to it, The least agreement, 31.4 per cent, came from the least experienced 
teachers, 

The three groups overwhelmingly agreed that prospective English 
teachers should be required to take an undergraduate course in teaching 
reading, The difference which occurs on this item is the result of the 
5.3 per cent in the intermediate group who strongly disagreed with the 
idea, when no teachers in the other two groups did so, 

Table 38 shows the three specific questions regarding responsibility 
for reading instruction where significant differences occurred, Teachers 
with seven or more years of teaching experience disagreed slightly more 
strongly than the other two groups that the appointment of a reading teacher 
relieves other teachers of a responsibility to teach reading, Greater 
differences obtained on the other two items, where the least experienced 
teachers were more skeptical than their colleagues that reading was taught 
perforce in the literature course, and were less insistent that teachers in 


other content areas shoulda teach reading skills for their discipline, 
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92 
Actual Classroom Teaching of Specific Reading Skills, and 
Employment of Related Procedures 

As Tables 39 and 40 show, the most experienced teachers indicated 
greater involvement in the following specific skills and related procedures: 
testing the reading abilities of individual students; teaching study skills, 
word attack skills, word recognition skills, and skills to improve efficiency 
in reading comprehension; encouraging students to increase speed and rate of 
comprehension in reading; teaching reading; and encouraging teachers in 
other content areas to teach reading, The intermediate group was least 
involved in these five items: teaching word attack and listening skills; 
using exercises to develop flexibility in students" reading rate; encouraging 
students to increase speed and rate of comprehension in reading; and 
teaching reading, The least experienced group was least involved in giving 
instruction in the use of the library; no other significant differences 
occurred for this group, 

Clearly, the most experienced teachers were most active in teaching 
reading skills and employing procedures related to the reading program, 
while teachers with three to six years of teaching experience were least 
active, Table 63 (Appendix F, p. 143 ) shows that the lowest proportion of 
reading teachers was found among the intermediate group; perhaps their 
relatively poor showing here is at least partially attributable to this 
fact, It has already been pointed out (Table 17, Ds 565 above) that reading 


teachers differed markedly from non reading teachers on these same items, 
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SP) 
Evaluation of Personal Preparation, and Personal 
and School Success in Teaching Reading 

Table 41 shows a relationship between teaching experience and 
confidence in one's preparation for teaching reading, Only 17.1 per 
cent of the teachers with two years experience or less felt adequately 
prepared, as against 23.7 per cent of the intermediate group, and 68,2 
per cent of the teachers with seven or more years of experience, 

In rating personal success, teachers were less clearly divided; 
nevertheless, it is apparent that, by great majorities, the teachers in 
these groups feel their efforts are at least somewhat successful, Teachers 
with three to six years of experience judged themselves most severely, with 
28,1 per cent indicating they felt unsuccessful in teaching reading; among 
the most and least experienced groups, this rating comprised 9,2 per cent 
and 6,1 per cent, respectively, 

The relative optimism expressed by the least experienced group about 
the success of their personal efforts extended, somewhat diminished, to 
their rating of the school's efforts: 57.5 per cent of these teachers felt 
the program in the school was at least adequate, The intermediate group's 
pessimism was also extended: only 37.8 per cent felt the school's efforts 


to teach reading succeeded adequately, 
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98 
The Importance of Certain Elements to the Success 
of the Reading Instruction Program 

In the supplied list of elements which these teachers were asked 
to rate (Table Wy), 100.0 per cent of the least experienced teachers 
indicated additional personal preparation was very important to the 
success of the reading instruction program; 74,3 per cent felt it was 
essential, Among the intermediate and most experienced groups, the 
desire for additional personal preparation was also evident, by 79.0 and 
81.4 per cent majorities, respectively, These proportions would be 
expected on the basis of the selfevaluations of preparation, discussed 
above (p, 95, above), 

Access to professional publications on teaching reading was also 
rated very important by a majority of the teachers in all three groups; 
the 55,3 per cent majority among teachers with three to six years of 
experience was the least unanimous, The least and most experienced groups 
accepted this method of increasing their expertise by proportions of 71.4 
and 80,2 per cent, respectively. 

A slight difference obtained in the responses given in reply to the 
free-response question (Table 45), where 6,4 per cent of the teachers with 
two years of teaching experience or less mentioned increased personal 
preparation as the most important factor in the success or failure of a 
high school reading instruction program, compared with 17,1 per cent of 
the other two combined groups, Perhaps the least experienced teachers 
felt they had made their point by readily admitting a lack of preparation 
on the two previous questions which dealt with the issue (see Tables 41 and 
44), The two elements which were firmly established as crucial by all groups 


were the interest and motivation of the students, and time, 
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oummary 

The data presented here indicate a tentative connection between 
length of teaching experience and: graduate courses in teaching reading; 
increased involvement in teaching specific reading skills, and employing 
procedures related to the reading instruction program; and self-evaluation 
of adequate preparation for teaching reading, A number of other factors 
besides experience may account for this connection, however; no causal 
relationship should be inferred, Here again, respondents attributed more 
success to their own than to the school's efforts to teach reading, Interest 
and motivation of students, and time were mentioned most frequently as 
crucial to the success of the program by all groups; personal preparation 
was regarded as next most important by teachers with three or more years of 
experience, while the presence of a qualified reading teacher in the school 
Was indicated as third most important by teachers with two years of 


experience or less, 
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SUB-GROUP 4; 
RESPONSES OF TEACHERS ACCORDING TO 
UNDERGRADUATE CONCENTRATION IN ENGLISH 
The Sample 

Teachers with an undergraduate major in English held a decided 
advantage over their colleagues on only one variable among the personal 
data (Table 46): nearly half (45.2 per cent) had had a course in reading 
instruction as undergraduates, as compared with 30,3 per cent of the 
teachers with a minor in English, and 20.5 per cent of the teachers with 
neither a major nor a minor in English, Though the group with the least 
concentration in English (those with neither a major nor a minor) differed 
significantly from the other two groups in reporting the lowest proportion 
of members with undergraduate courses in teaching reading, their proportion 
is commendably high in comparison with the 11.2 per cent of the teachers 
in the select McGuire sample who reported having such courses (see Table 
1, p. 28, above), Each of these groups is thus relatively well prepared 
for giving instruction in reading (at least, as well prepared as one 
undergraduate course can make them); among themselves, preparation in the 
form of undergraduate training in reading appears to be a function of 
undergraduate concentration in English, 

The school data (Table 47) show that more than half of the teachers 
with neither a major nor a minor in English taught in schools with grades 
one through twelve or seven through twelve (61.5 per cent), with enrollments 
of less than 500 (71.8 per cent), located in rural or small town communities 
(84,6 per cent), Those with a major in English had the lowest proportion 


in schools with enrollments of less than 200 (7.5 per cent), and the most 
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in schools of 1000 students or more (30.1 per cent); they also had the 
lowest proportion in rural or small town schools (48.4 per cent), and 
the highest proportion in large town and city schools (20.4 and 31.2 
per cent, respectively), The probable explanation for this is that in 
rural schools, with more grades in the same building, teachers are more 
likely to be teaching outside their specialty -- teaching English with 
a major in another discipline, For whatever reason, the sample data 
show a relation between greater undergraduate concentration in English, 
and higher grade levels in the school, higher enrollment, and location 


in a large town or city, 


Acceptance of Responsibility for Reading Instruction 


Two differences were observed in acceptance of responsibility for 
reading instruction; both differences are between teachers with a major 
in English and the other two combined groups (Table 48), 

On the first item, 80.6 per cent of the teachers with the greatest 
undergraduate concentration in English felt proof of need for a reading 
instruction program in a particular school was of some importance; nearly 
one-third (30,1 per cent) felt it was essential, Teachers with a minor, 
and those with neither a major nor a minor in English, reported nearly 
identical judgments: 63,6 and 64,9 per cent, respectively, felt proof 
was at least somewhat important, 

On the second item, more than half (55.0 per cent) of the teachers 
with a major in English agreed that reading instruction was primarily 
the responsibility of the English department, Teachers with a minor in 


English expressed the next most agreement, 40,6 per cent; the least assent 


came from teachers with the least undergraduate concentration in English, 
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Summary 
Probably the most notable finding of this sub-group is that 
teachers with an undergraduate major or minor in English do not differ 
in their attitudes or practices regarding reading instruction, from 
teachers with little or no undergraduate work in English, The dif- 
ferences which were noted are far too few to support any other 


generalization for this sub-group, 
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THE SCHOOL DATA SHEETS 


The School Data Sheet was included in the study to determine the 
format of reading instruction in the school, the characteristics of the 
reading teacher's appointment, and the scope of the reading policy, if 
any. Table 50 presents the findings for the sample as a whole, 

A close examination of the data show that four schools offered 
both Reading 10 and some other form of reading instruction; thus the 
total number of schools in the present sample which report some form 
of reading instruction is 35, or 63.6 per cent of the total, 

In describing the reading teacher, several respondents checked 
both 4a and 4d, This may indicate that these respondents interpreted 
item 4d as reading “reasons in addition to interest or training,” or it 
may show that training and interest developed after appointment as reading 
teacher, 

Of the thirteen schools which have a reading policy, the majority 
appear to be concerned with corrective instruction (5b and 5e), and with 
students who elect a reading option (5d), Only one school reported an 
all-school program (5a), while five schools reported remedial help was 


available for students with severe reading handicaps (5c). 
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Table 50: The School Data Sheet 


Response of the Sample as a Whole 


Number Percentage (n=55) 
2. Offered Reading 10 in either of the 


past 2 years, 32 5852 
3. Offered other forms of reading in- 

struction besides Reading 10. ff 12.7 
4, Reading Teacher in the school, 17 30.9 


The following obtain for the Reading 
Teacher in the 30.9% of the schools 
in the present sample which have such 
a teachers 


a. Has training and/or interest in 

high school reading instruction 13 76.5 
b. Has a permanent office, or other 

area in the school for testing, 

conferences, etc, 1 5.9 
c, Has a budget allocation, or is 

consulted on financial matters 

related to reading instruction 4 29.5 
d, Was appointed Reading Teacher 

for reasons other than interest 

or training 9 52.9 


5. Has an explicit policy regarding 
reading instruction at the high school 
level, Fe) 23.6 


The following groups are affected by 
the reading policy, in the 23.&% of 
the schoolgin this sample which have 
such a policy: 


a. All students 1 Ge7 
b, Students with some reading problems 9 69.2 
c, Students with severe reading 

disabilities 5 38.5 
d, Students who express a desire to 

improve their reading 7 53.8 
e, Students who are assigned to reading 

improvement classes 7 53.8 
f, Other 0 0.0 
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An examination of responses was made for schools with, and 

schools without a reading teacher, Table 51 shows that schools with 
a reading teacher differed significantly from schools without such a 
teacher in the proportion which offered Reading 10, other forms of 
reading instruction, or both of these; and in the number which reported 
having a reading policy, Of the thirteen schools which had a reading 
policy, eight had a reading teacher and five did not, Differences in the 
programs carried on in schools with and without a reading teacher, as 
reflected in the description of the reading policy, show a somewhat 
wider range of possibilities being met by schools with a reading teacher, 
though the numbers are far too small to provide a basis for confident 


generalization, 


Summary 

The School Data Sheets indicate that Reading 10 was offered by more 
than half of the schools in the study, and that this course was easily 
the most popular format for reading instruction in these high schools, 
Almost one-third of these schools reported having a reading teacher: of 
these, three-quarters had special training and/or interest in high school 
reading, though as many as half may have been appointed for other reasons; 
about one-quarter had financial resources at their disposal in their 
capacity as reading teacher, but only one school reported supplying 
office space to the reading teacher, 

Less than one-quarter of the schools had a reading policy, Where 
there was such a policy, it appeared oriented toward corrective instruction, 
and the supplying of options to students (and teachers) who detected the 
need or desire for improvement, Only one school had a policy affecting all 


students, while five schools had remediation for retarded readers, 


bas ,tiétw eLlooros sot aie 

fitiw afootive set awoda Ie olde 9 

& dows tuodstw afoodos most lina 

Yo amxo? yerito, Ot gakbaal § | 
hedxoqet dotdw redmun odd at be ean to ‘we 30 
gaibset « bed dotdw efoorise nooteisit ‘erld 10 

ord at aoonexethtd ton bib evit Bia tedoeet gr gtk a al trigte ,yotlog — 
26 ,xadosed gnibasrt a asad bas diiw noord 
Sarlwomoz 5 worts eohien gathser edt tos 
etsnoset apihess s détw eloordoe yd Jom a 


tnebfinoo xot etasd 5 ebivoxg of aan Nero 


r cing ® ee 


Plame. eat 0 ffO dn 
(eo, eae eed x. . 
- ‘yh yrs 


a » Seve igen’ . os 
> pag ‘ 


orom yd boxstto asw Of antbsof tad? edeotimt lode a ; A foc 
ile : 


yifess 2sw samo eae teddy bane ,ybute ons at oc wh - eels 


avd Oey rye 


.2loodse gtd seers nt nottounsent gntheor wot F et : : mt 
é : i 
to stedoset gntbser 8 antvad betroger eLooros.. 


‘Ag 
Looroe gtd nt teerednt to\bns i seen a ae 


i : ng singh? we 
ranoasex x9dto 20% panes dap Uy Pee err wares 8 
i enti oe 
ttedd nt fsaogeth sted De 3 nen fect xettasp-~eno suo: 


galylqque. Ressoges beadila! ce | : 8 Bast 


Se ee 


,; ed } c , 
sted .vodfog gatbser = batt elopdoe orf o=ae 
XY og af ; 4 ip cage ey ot ipe-sinedd i 
eee ca ‘a (wage i 
eMtotsourtant av. O ty . < : ss 


110 


Table 513 The School Data Sheet 


Responses of Schools With a Reading Teacher 
Compared with Schools Without a Reading Teacher 


Schools With a Schools Without a 
Reading Teacher Reading Teacher 
(n=17) (n=38) 


Number - Percent Number - Percent 


*Offered Reading 10 in either 
of the past two years, 14 82.4 18 47 


** Offered other forms of reading 
instruction besides Reading 10. 4 23.0 3 7.9 


** Offered both Reading 10 and 
other forms of reading instruction, 3 1726 1 2.6 


. **Has an explicit policy regarding 
reading instruction at the high 
school level, 8 47.0 5 13.2 


Affected by the policy: 
a. All students 1 0 


b. Students with some 
reading problems 4 4 


c. Students with severe 
reading disabilities "4 5 


d, Students who express a 
desire to improve their 
reading 5 2 


e, Students who are assigned 
to reading improvement 
classes 6 1 
6 Ne nc i a TF cee PRE RR = TEES WIE ERLE S TSE ETIT De BEES ET EE BRE AT SECT EE RPE BSAA BEAT 
*Significant beyond the .05 level, at 1 degree of freedom 
**Significant beyond the .01 level, at 1 degree of freedom 


Sg eae 
1ohi-Square values were not computed for the following five 


items because of the low frequencies involved. 
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CHAPTER V 


CONCLUSIONS AND RECOMMENDATIONS 


CONCLUSIONS 


The study was prompted by four questions: (1) To what extent do 
teachers of English in Alberta accept in principle the responsibility to 
teach reading as part of the English program? (2) To what extent do 
teachers of English attempt to teach certain reading skills, and employ 
certain procedures related to the reading instruction program? (3) How 
do teachers of English evaluate their preparation, and their own and their 
schools' efforts to teach reading? (4) What importance do these teachers 
attach to certain selected elements of a reading instruction program? On 
the basis of the findings reported in the previous chapter, the following 


conclusions -- tentative answers to these questions -- are offered, 


Acceptance of Responsibility for Reading Instruction 
The sample as a whole and all sub-groups supported the principle 


of high school reading instruction, the strongest favorable opinions 

being held by reading teachers (Sub-group 1), and by teachers who had 

had courses in teaching reading (Sub-group 2). These teachers particularly 
stressed the need for an all-staff program, and they were most likely 

to wish the program to include all students at all levels, It is notable 
that there were no significant differences in comparisons of teachers 


based on undergraduate concentration in English (Sub-group 4); those 
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non-significant differences which did occur actually favored teachers 
who had neither a major nor a minor in English (see Tables 52 - 62, 


Appendix F, below), 


The Teaching of Specific Skills, and 


Employment of Related Procedures 
The most universally taught reading skills among those supplied 


for rating were the recommendation of leisure reading books, the teaching 
of comprehension and word attack skills, and the use of exercises to 
increase flexibility and speed in reading rate; next were instruction in 
the use of the library, and listening skills, Among the procedures, 

the teaching of reading was undertaken at least occasionally by less 

than half of the sample as a whole; least popular procedures included 

the testing of individual students’ reading abilities, conferences with 
the reading teacher, grouping students for literature study, and assessing 
students out-of-school reading, 

A surprising tendency on the part of the reading teachers was noted 
here: while they differed significantly from their colleagues in the 
teaching of specific skills, they employed the related procedures -- with 
the exception of the teaching of reading -- about as often as the non 
reading teacmers; even in the teaching of reading, barely half of the 
reading teachers indicated their involvement was regular, It appears 
that some of the reading teachers find their reading instruction duties 
distinguishable from whatever other instructional tasks they undertake, 
while others regard themselves as teachers of reading in all their classes, 

After the reading teachers, teachers with reading courses 


reported greatest involvement in teaching the specific skills and employing 
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the related procedures, followed closely by teachers with seven or more 
years of experience, (This last group had the greatest proportion of 
members with reading courses at the graduate and undergraduate levels; 
see Sub-group 3.) No significant differences obtained in this section 
for differences in undergraduate concentration in English; indeed, as in 
acceptance of responsibility for reading instruction, the group most 
favored by the non-significant differences which occurred was those with 


neither a major nor minor in English, 


Evaluation of Personal Preparation, and Personal and 
School Success in Teachirig Reading 


For the sample as a whole, respondents indicated themselves poorly 
prepared to teach reading by a 53 per cent majority, and rated their own 
and their school's efforts as unsuccessful, In the sub-groups, this 
opinion of the school's efforts remained constant, but teachers with 
seven or more years of experience, teachers with reading courses, and 
reading teachers felt at least adequately prepared to teach reading by 
majorities of 68, 66, and 60 per cent, respectively, The lowest 
proportion of teachers who felt adequately prepared to teach high school 
reading were found among the two groups with less than seven years of 
teaching experience (three to six years, 23.7 per cent; two years or 
less, 17.1 per cent), and among teachers without reading courses (35.0 
per cent), The two factors which combined to produce the most extensive 
involvement in reading instruction and the most confidence in preparation 
for and success in that instruction, were undergraduate and graduate 
courses in reading instruction, and seven or more years of experience, 


The reading teachers seemed next most involved and self-assured, Least 
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so were teachers with a major or minor in English, but without special 


courses in teaching reading, 


The Importance of Various Factors to the Success 
of the Reading Instruction Program 

Factors consistently cited by all groups as most important to 
the success of the reading instruction program were: student interest 
and motivation; preparation of teachers, including personal preparation; 
the presence of a qualified reading teacher in the school; time; and the 
cooperation of all teachers, There is a clear appeal by these teachers 
for information about teaching reading, and for the assistance of a 
qualified reading teacher in structuring and guiding the program, and 
for the appointment of a school reading teacher to take responsibility 
for the program thereafter, For their part, the reading teachers appear 
willing to give advice and assistance to other teachers, but they insist 
that all teachers can and should be involved in the program, and that 
corrective and developmental instruction can be carried on in regular 
classes, by classroom teachers, Debate on this point is moot, however; 
for the sample as a whole, the real question is still whether systematic 


reading instruction of any kind will be attempted in the school, or not, 


School Reading Program, as Portrayed by the School Data Sheets 
The four major findings of the School Data Sheets were: (1) 58 per 


cent of these schools offered Reading 10; (2) 13 per cent offered other 
forms of reading instruction besides Reading 10 (in total, 64 per cent 
had some form of reading instruction); (3) reading teachers were found 


in 31 per cent of the schools; and (4) 24 per cent of the schools had a 
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reading policy, 

The popularity of the Reading 10 course as the format of 
instruction indicates that developmental reading instruction (for 
students who are not "educational casualties" -- p, 5, above) is 
being left to classroom teachers, within regular classes, The relative 
scarcity of reading teachers in these schools constitutes neglect of 
one of the sources of aid for classroom teachers who lack preparation, 
and who appear eager for leadership and direction from a qualified 
teacher, Finally, the low proportion of schools which have an explicit 
reading policy is possibly the best indicator of the general lack of 
concrete involvement in high school reading instruction in these schools, 


despite the apparent willingness of teachers to attempt it, 


Discussion 

Early in this report, McGuire was quoted: 

. « « however bright or dark the picture indicated by 

the findings of this study, it is at least probable that 

a study based on a sample more completely representative 

of public high school English teachers would not present 

a brighter picture, (p. 11, above) 
The present study, which is based on a more representative sample, fails 
to support the supposition; instead, it appears that, to the extent that 
this sample is representative, high school English teachers in Alberta 
are aware of the need for reading instruction at the high school level, 
are fairly well prepared academically to undertake it, and, in their own 
eyes, are at least somewhat successful in their efforts, In this respect, 
the picture is bright. 

In terms of actual practice, however, the fifty-five schools from 


which data were gathered reported little cause for joy: great reliance 


on Reading 10 (which, it will be recalled, is intended to move candidates 
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for corrective reading instruction -- the "educational casualties" -- 
into the developmental stream) as the major format for reading instruction 
was evident; less than one-third of the schools had an appointed reading 
teacher, despite the finding that 79.2 per cent of the sample rated the 
presence on staff of a qualified reading teacher "very important" (45,1 
per cent, “essential” ) to the program, and 21.8 per cent of the respondents 
listed such a teacher as "the most important factor" in reply to the 
free response question; and less than one-quarter of the schools had a 
reading policy, and only one of the schools which had a policy attempted 
a reading program for all students, 

The most hopeful findings of the study, then, are not those 
regarding the teaching of reading, or the scope of the program; rather, 
the study is encouraging because it shows an awareness among these teachers 
of the need for high school reading instruction, and a universal dis- 
satisfaction with current efforts, In addition, there is an indication 
here of what is needed to improve the involvement of teachers with reading, 
besides a major or minor in English: academic courses, at the under- 
graduate or graduate level, in teaching reading, 

The major problem with which all groups felt confronted is that of 
student motivation and interest, At least part of this problem may be 
due to the narrow scope of reading programs in these schools, As nearly 
all are concerned with students who are reading below grade level, reading 
instruction may be regarded by these students as a punishment -- what 
they have to take for not reading well, The program, emphasizing 
remediation, carries with it its own motivation problems, If the concept 
of high school reading instruction were widely accepted, on the other 
hand, and if most students were involved in some reading instruction 


program, whether corrective or developmental, the problem might be alleviated, 
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Finally, as to what may be done for the present, while reading 
instruction is still a relatively new concern of the high school, 
these teachers may be regarded as their best advisors: requests for 
resources to increase personal preparation, the presence in the school 
of a qualified reading teacher, and time to plan and execute the program, 
May be regarded as crucial to the development of present efforts to 


teach secondary reading, 


RECOMMENDATIONS 


Recommendations Based_on the Findings 
(1) That all teachers of all subjects, and particularly English 


teachers, have access to information about methods and aims of reading 
instruction, through print materials (especially The Secondary School 
Reading Handbook and the Reading 10 course outline), in-service programs 
and work shops, and, especially, through contact with qualified reading 
teachers, 

(2) That special efforts be made by school boards and schools 
to release teachers for course work and/or in-service training on high 
school reading instruction, or that these agencies make special efforts 
to recruit teachers who present interest and/or preparation for reading 
instruction as part of their credentials, 

(3) That Faculties of Education in Alberta expand existing 
programs to include courses in reading instruction for all prospective 
English teachers, and that compulsory methods courses for all prospective 
teachers devote some time to the principles of high school reading 
instruction which may be particularly relevant to specific disciplines, 


(4) That schools examine the reading abilities of students, and 
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make provision for reading instruction for all students at all levels; 
and that provision for instruction be reflected in an official school 
reading policy, in which all teachers participate, 

(5) That every senior high school designate at least one teacher 
on staff as the school's reading teacher, and that a part of the reading 
teacher's duties be to provide assistance and information to teachers 


engaged in classroom reading instruction programs, 


Recommendations for Further Study 
The present study examined quantitatively the attitudes and self- 


evaluations of high school English teachers regarding reading instruction, 
A valuable complementary study might involve observations of high school 
classroom and reading instruction, leading to qualitative judgments about 
the efficacy of various programs, 

It would also be useful to know to what extent the views expressed 
by English teachers in this study are shared by other groups, such as 
administrators, teachers in other content areas besides English, teachers 
of other grade levels (junior high school and elementary), and the 


students themselves, 
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W prested, here will indicate teachers’ views on the need for reading 
sP Neoning ros and their pereeptions of the peoblens encountered in 
Saching reading at the High school level’, 


90 the Goeationhbaire has two parter. Part 1 concerns procedures aetunYly 
Ee in the classroom; Part 2. asks your prgfeseional opinion .of 
<r ‘the place of Teading ingtruction dn. the high echeol English program, 


® Tooth Pheawe respond to each item in the queetionnaire. You are not asked 
te place your hase anywhere on this form all reaponses will bé treated 
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APPENDIX A 


ps 
QUESTIONNAIRE FOR SENIOR HIGH SCHOOL ENGLISH TEACHERS 


Introduction 


This questionnaire is concerned with practices and opinions of 
teachers of English in Alberta regarding reading instruction. The 
information requested in this questionnaire will help describe the 
current state of secondary reading instruction; the opinions ex- 
pressed here will indicate teachers' views on the need for reading 
instruction, and their perceptions of the problems encountered in 
teaching reading at the high school level. 


The questionnaire has two parts: Part 1 concerns procedures actually 
employed in the classroom; Part 2 asks your professional opinion of 
the place of reading instruction in the high school English program, 


Please respond to each item in the questionnaire, You are not asked 
to place your name anywhere on this form; all responses will be treated 
as confidential. No specific information will be associated with any 
particular school, or with any individual. 


Please Note: This study assumes that reading instruction is a separate 
activity from the teaching of literature or language. 
Please observe this distinction when responding to items in this 
questionnaire which refer to reading and reading instruction. 


* * * * * * * * * 


PERSONAL DATA 
sex Degrees held: Undergraduate major 


Undergraduate minor Years teaching experience 


Years teaching in this school 

Number of courses toward uncompleted graduate degree 
Number of undergraduate courses in teaching reading 
Number of graduate courses in teaching reading 


In either of the past two years, have you been a “Reading Teacher"? That is, have 
you taught a course specifically intended to improve student reading abilities by 
systematic instruction in reading skills? (Not including regular English courses 
which may have included reading instruction), 


Yes No 


en 
en 


SCHOOL DATA 


What grades are included in your school? 
1-12 7-12 9-12 10-12 other (specify) 


What is the enrollment of your school? 
under 200 200-499 500-999 ____ 1000-1999 over 2000 


ee 


Where is your school located? 
rural small town ____ large town ____ city (over 60,000) 
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I, Procedures: Please indicate your actual classroom use of the 
following procedures by circling the appropriate 


number, 


- I use this procedure regularly. 

I use this procedure occasionally. 
I seldom use this procedure, 

- I never use this procedure, 


HW NnNre 
i] 


Teach reading. 

Test the reading ability of individual students, 

Teach study skills, 

Give instruction in the use of the library. 

Teach vocabulary “word attack” skills, 

Confer with the reading teacher, 

Teach word recognition skills, 

Encourage teachers in other content areas to teach reading. 
Teach listening skills. 

Teach skills to improve efficiency in reading comprehension, 
Recommend leisure reading books to individual students. 


Use exercises to develop flexibility in students’ reading rate, 


Assess student out-of-school, nonassigned reading, 


Group students according to reading ability for literature study. 


Encourage students to increase speed and rate of comprehension 


in reading, 


II, Opinions: Rate the importance of the following elements 
believe they would contribute to a successful 


school reading program, 


- Essential 

- Very Important 

- Somewhat Important 
- Unimportant 


Additional personal preparation for teaching reading. 
Interest of students in improving their reading. 

Time in the school timetable, 

Special teaching materials or devices. 

Leadership in organizing and administering the program, 
Interest and cooperation of all teachers on staff. 

Presence on staff of a specially qualified reading teacher, 


Personal access to professional publications on teaching high 
school reading, 
In-service programs on high school reading instruction, 


Proof that the need for reading instruction exists ina 
particular high school, before considering such a program, 
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Indicate your opinion of each of the following 
statements by circling the appropriate abbreviation, 


SA - Strongly Agree 

A - Agree 

D - Disagree 

D - Strongly Disagree 


Kach student should have some specific reading instruction, 
regardless of his present reading abilities, SA A OD 


If elementary reading instruction is successful, little 
further instruction should be necessary in high school, SA A OD 


The appointment of a reading teacher and the structuring of 
special reading classes relieves teachers of the 
responsibility to teach reading, SA A OD 


Each student requires some reading instruction throughout his 
high school career, SA A OD 


Classroom teachers do not have the time to attempt remedial 
or corrective reading instruction; the reading teacher should 
assume responsibility for these “problem readers", SA A D 


During their undergraduate training, all prospective secondary 
English teachers should be required to take a course in high 
school reading instruction, SA A OD 


High school English teachers teach reading, whether they know 
4{t or not, when they teach literature, SA A D 


Each teacher should teach the reading skills necessary to his 
own subject area, SA A D 


It is possible to establish an “all-school” reading program, 
involving every teacher of every subject. SA AD 


Reading instruction is primarily the responsibility of the 

Fnglish department. SA A D 
Check your response to the following questions. 

How important is the teaching of reading at the high school level? 

very important quite important somewhat important unimportant 


How well prepared do you feel you are to teach high school reading? 
very well prepared quite well prepared adequately prepared 
poorly prepared ______ very poorly prepared 


In general, how successful are your efforts to teach reading? 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


very successful quite successful somewhat successful unsuccessful 


In general, how wel] does your school succeed in teaching high school reading? 


very well quite well adequately _ ‘poorly _____—very poorly 


In your opinion, what is the most important factor in the success or failure of 
a high school reading instruction program? 
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APPENDIX B 
(This is the "pink sheet" mentioned in the Letter to the Principal ) 


SCHOOL DATA 


To the teacher who completes this sheet: These questions are 
intended to supply information about the English department and 
the school as a whole; therefore, only one teacher in each school 
is asked to complete this form, Please return this sheet along 
with your completed questionnaire, 


How many teachers of high school English (grades 10 - 12) are there 
in your school? 


In either of the past two school years, has your school offered 
the Reading 10 course? (circle) Yes 


In either of the past two school years, has your school offered 
reading instruction in other forms besides Reading 10; for 
example, in a depth elective? (circle) Yes 


Does your school have a “Reading Teacher"? (circle) Yes 


a. If so, check any of the following which apply to 
the Reading Teachers 


has training and/or interest 
in high school reading 


No 


No 


No 


has a budget allocation, or is 
consulted on financial matters 


instruction related to reading instruction 
has a permanent office, or other Was appointed Reading Teacher for 
area in the school for testing, reasons other than interest or 
conferences, etc, training 


Does your school have an explicit policy regarding reading 
instruction at the high school level (grades 10 - 12)? Yes 


a. If so, who is affected by the policy? (check as many as appropriate) 


____ all students 
students with some reading problems 
students with severe reading disabilities 
students who express a desire to improve their reading 


students who are assigned to reading improvement classes 


other (please explain briefly) 


No 


ost 


4 i 


ests anolteoup seonT ‘eich re i 
bos tnomsxeqeb datigad ety suede ne titen 
foordse dose mt redoses eno yLno sorotemeds 4 
ynoia joes afds nmmiex sasell \atot aud “a 


, _ ettannottae: uae 


a ie 


exert exe (SI - of seberw) ‘att tee fh 


ov aeY 
beretto Loonoe woy asd ,exssy foosios ows an + 
tot Ot aatheai aebleed amxot terito. nl solbtou | = 
aa )/ nae , (eLoxto) meetees va a 
of =. as ¥ (efoxto) f“xeroseT gntbsef™ s om Jade, %. = 
| ot yviega dotriw antwol fot edd to y pte doer os ‘TT 
feect pore " 


pat cone 
at to napetesitine jopbud 6 ead, “es 
avtesiam Latonant? no pedivenoo 


nottounteni anibass oF botalex eons 


ot tedoseT gatbsef betntoggs asw i tedso to. s20LTIo tne 
xo saexetnt nant reddo enocasex wolteet ot, 
gointsts 


antbaer anibumeyr yotlog suniiibiple ts. wi ‘toe 
ou aoY (Sr - Of eebstg) Level foodos, ba 
(etsliqorgq¢s es yoam as toedo) . Syotlog edt yd a 


Fs 
he 


ie 
a f 
es 
i 


ameLdong gathaag smoe 

eeitilidseth gntbser one 

{ ‘se Ye ri 

anibsey xfort ho sium of utaes nee hee 


ii iP tw terns 
rn . ae at) 4 
¢ b ie y . 
a ’ ] / m, 
| { ' ) t) f t aa io j 
i 4 vidi’ \ ‘ : le wi ’ 'Z a vb | Ww at 
HRY (lala Cee 


ic QQ \' fie be 7 Beh 4. eae } a ; 
rt nih ie ial veh on 
| “ | ; Nee Thai a 


be q ay | nA 


127 


APPENDIX C 


LETTER TO THE PRINCIPAL 


10548 - 78 Ave, #303 
Edmonton, Alberta 


March 10, 1972 


Mr, (Name), Principal 
(Name) High School 


Dear Mr, (Name): 


The enclosed questionnaires are part of a survey of 
secondary reading instruction which I am undertaking as part 
of my M.Ed, program at the University of Alberta, Would 
you help me with this study by asking each teacher of English 
at the grade 10, 11, or 12 level to complete a questionnaire, 
and return it in the pre-addressed envelope? Also, would you 
ask one teacher to complete the pink sheet, and return it with 
his questionnaire? 


I am making this request of you and your staff in the 
belief that the study will supply some needed information about 
reading instruction at the high school level, If the study is 
to be complete, the views of the English teachers on your 
staff are essential, 


Thank you for your kind help in this project, 


Sincerely, 


/s/ 


Patrick J, Fahy 
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APPENDIX D 


NOTE ATTACHED TO THE TEACHER QUESTIONNAIRE 


Dear Teacher, 


Sixty-seven schools in Alberta have been selected at random 
to receive this questionnaire, Each teacher of grade 10, i1, or 12 
English is being asked to complete a copy and return it to me, 
This means there are about 350 teachers involved in the study, and 


Will you take the time to complete this form (it takes about 
ten minutes), and return it to me in the attached envelope? 


Thank you for your time; I appreciate your kind help in this 
project, 


/s/ 


Pat Fahy 
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APPENDIX E 


The following are some selected responses to free-response 
question number 40: "In your opinion, what is the most important 
factor in the success or failure of a high school reading instruction 
program?" 


Motivating the student to read for himself, The only way 
to adequate reading skill is to read accurately and develop the largest 
mileage possible, Practice makes perfect, So many students read so 
little on their own, By far the best students are those who read 
constantly on their own, Not only do their mechanical reading skills 
ae but their imaginative, descriptive and interpretive skills 
also, 

There is no easy, instant or miraculous way to improve reading 
ability. The only way is to get the student to read accurately as 
much material as possible, The only variable should be the degree of 
complexity of the material offered, 


Recognition by the administration in the school that students 
need reading instruction; that the 60% who are non-matric, may be very 
handicapped by their reading level; that even matriculating students 
often need reading instruction; and that the school's only essential 
function, in my view, is the formation of literate graduates, and to 
this end, all teachers should be working, yes, even to dropping, if 
necessary, the 20 or more extracurricular activities that are the 
unacknowledged but quite apparent raison d'etre for a disturbing number 
of high schools, 


From our perspective in this particular school it is the time 
available, i.e., prep for such non-core subjects, We are so pressed 
for time in and out of class that we are unable to do anything about 
our flagrantly poor reading system, Teacher preparedness for teaching 
would be another factor on the whole, 


Organizing the program to fit into timetable such that most, if 
not all, students could have access to the program, 


Success would be more likely to occur if: 1) there were a well- 
trained reading specialist; 2) the specialist had facilities to offer 
a well structured program including all subject areas, 


It is difficult to select a single factor, 
Individualized instruction to permit a student's progress at his 
own rate after an expert diagnosis of his particular reading difficulties 


will certainly influence the success of a program, 
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That it is not done in a specialized situation at all times -- 
and workbook programs are avoided, If a reading skill program is 
subtly approached in all disciplines -- avoiding the high decibel 
harangue which only confirms a student's fears that he or she is 
suffering from the horrors of illiteracy -- a student will be more 
inclined to engage in “therapy”, Further, a reading program must 
be accompanied with a speech therapy program so as to develop the oral 
and aural abilities, 


First students should be highly motivated as they should be 
prepared to go back to the very elementary level in order to grasp 
concepts they were never taught or missed somewhere, Then they must 
be prepared to sacrifice a lot of time, They have to catch up on all 
the stages they missed in the past years, Reading can only be 
successful with young adults if they have individualized help, Class- 
room teaching has never been proved successful with all gimmicks, kits, 
etc, 


The most important factor in any program of instruction is the 
teacher, I am trying to increase the reading speed of students with 
speed reading exercises, Vocabulary building is a must for high school 
students, 


Most students refuse to accept the fact that they could use some 
help in reading skills; and most teachers on staff feel that reading is 
the responsibility of the English department and that all they should 
do is complain that the students don't know how to read, 


As a rule, senior matriculation students are good readers as far 
as I have observed, Diploma students are weak not only in reading but 
in other subjects which demand dealing with abstract ideas, Few 
teachers show much concern over reading weaknesses in this group (so it 
seems), 


Student has to be motivated, Reading of books should be 
encouraged: time given for it, example shown, books reviewed, Genuine 
interest and enthusiasm on teacher's part is essential, Low level, 
high interest books, not dry, uninteresting books or materials with 
questions, 


Neither myself nor our school actually teaches reading per se 
in high school, although we do attempt to help students when the problem 
occurs, Many of our diploma students can't improve their typing speeds 
because they can't read any faster, 
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APPENDIX F 
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